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INTRODUCTION 
Significance of Study 
This study, executed by social work students of the Atlanta 
University School of Social Work, class of 196U, is the third in 
a series of such studies designed to test the model for the assess¬ 
ment of social functioning. The assessment model was prepared by the 
Human Growth and Behavior and Research Committees of the Atlanta 
University School of Social Work. 
In social work practice, there has been a need for a systematic 
approach to organizing the volume of data into some form of classi¬ 
fication. There are classification systems which reflect the psycho¬ 
logical, physiological and social factors found in an individual’s 
problem. However, Cockerill suggests that there has been no classi¬ 
fication system which "reflects and fuses the multi-dimensional 
aspect of the phenomena with which social caseworkers deal*"'®' This 
may also hold true for social work in general. Perlman has concluded 
that there is a recognized need for a conceptual scheme or model to 
be used in practice as one attempts to understand the individual. ^ 
lEleanor E. Cockerill étal», A Conceptual Framework For 
Social Casework, (Pittsburgh: University of Pittsburgh ï>ress 1952), p_ET 
2Helen Perlman, "The Social Casework Method in Social Work 
Education," Social Service Review, Vol. XXXII, No. 33(1959), p. 21*. 
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Social work practitioners apply the knowledge of various methods 
in effecting a suitable classification system towards understanding 
the nature of the situational phenomena. Werner Boehm has depicted 
the Importance of assessment and therefore included it as one of the 
core activities of all social work methods.3 
Each method of social work practice, in its use of assessment, 
employs a variety of related terms. "Diagnosis" is one of the most 
commonly used terms in the social casework method. Mary Richnond 
established the framework for "diagnosis" by defining and interpreting 
the process.^ Hamilton, in her contribution to social casework theory, 
defines diagnosis as "the thought process directed toward the nature 
of the problem...."^ 
Helen Perlman defines diagnosis ass 
...the mental work of examining the parts of a problem 
for the import of their particular nature and organization, 
for the interrelationship among them, for the relation 
between them and the means of their solution. 
The argument for diagnosis in casework, then, to be 
precise, is simply an argument for making conscious and 
systematic that which already is operating in us half- 
consciously and loosely. It is nothing more or less than 
bringing into conscious recognition that veritable swarm 
of intuitions, hunches, insights, and half-formed ideas 
3werner Boehm, "The Nature of Social Work," Social Work,Vol. Ill, 
No. 2 (April, 1958), p. 17. 
^Mary Richmond, Social Diagnosis (New York: Russell Sage Foun¬ 
dation, 1917), p. 51. 
5ctordon Hamilton, Theory and Practice of Social Casework 
(New York: Columbia University Press 1962), p. 2li±. 
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that we call "impressions; " then scrutinizing them in 
the light of what knowledge we hold, selecting some as 
important, casting off others or placing them in our 
mental filing system for future scrutiny; then putting 
ithe pieces together into some pattern that seems to make 
sense...in explaining the nature of what we are dealing 
with and relating it to what should and can be done.® 
From these authors, we note similarity in coûtent but difference in 
the manner expressed. 
From Boehm's book, included in the curriculum studies, we 
observe the term assessment emerging into the casework method. He 
places emphasis on assessment as one of the four core activities in 
social casework, and defines it as the "identification and evaluation 
of those social and individual factors in the client's role performance 
which make for dysfunction, as well as those which constitute assets 
7 
and potentialities."' 
Evaluation is the term used by the group work method and con¬ 
tains elements of assessment. Trecker states: 
...evaluation is that part of the social group work in 
which the worker attempts to measure the quality of a group's 
experience in relation to the objectives and functions of the 
agency.... It calls for the gathering of comprehensive evi¬ 
dence of individual member's growth. Evaluation begins with 
the formulation of specific objectives for individuals and 
groups. It is then necessary to clarify the objectives by 
^Helen Perlman, Social Casework (Chicago: University of Chicago 
Press 1907), pp. U&-1U8. 
7Werner Boehm, The Social Casework Method In Social Work Educa¬ 
tion (New York: Council On Social Work Education, Inc. 1959), X, 
p. 1*7- 
Il 
identifying individual and group behavior which can be 
properly interpreted as representing growth for the per¬ 
sons involved.® 
This definition implies that an assessment of group growth is inter¬ 
preted through studying the individual member. Study becomes a basic 
component of assessment. 
A review of literature related to community organization suggest 
several terms which contain elements of assessment. These include, 
programing, fact-finding, analysis, evaluation and planning. ^ 
Other terms that are utilized in social work which include com¬ 
ponents of assessment ares^ 
Thus, the variety of terms used in social work to describe the same 
process reflects the need fcr a theoretical frame of reference or 
model for making an assessment of social functioning. 
"For the purpose of this study, assessment is defined as the 
identification and evaluation of those socio-cultural and individual 
^Harleigh Tracker, Principles and Practice of Social Group 
Work (New York: Whiteside Inc. 1955)» pp. 217-210. 
9Arthur Dunham, Community Welfare Organization: Principles 
and Practices (New York: Thomas Y. Cromwell Co. 1958), pp. 34-35• 
lOHuman Growth and Behavior and Research Committees, Thesis 
Statement: Atlanta University School of Social Work (Atlanta: 












factors in role performance which make far social dysfunction as 
well as adequate social functioning.Social functioning is 
defined, by Boehm as "those activities considered essential for per¬ 
formance of the several roles which each individual, by virtue of 
his membership in social groups, is called upon to carry out. 
There is no universai agreement in the field of social work as 
to what factors should be included in assessment; however, authori¬ 
ties and practitioners are continuously attempting to identify ele¬ 
ments in assessment. Our model is another such attempt to identify 
the specific components in assessment (see model, Appendix A). The 
variety of terms used by the three methods contribute, in part, to 
the confusion about the nature of assessment. 
Purpose 
The purpose of this study is to test the modei^ of assessment 
of social functioning prepared by the Human Growth and Behavior and 
the Research Committees of the Atlanta University School of Social 
Work by finding out what datum is included in social work assessment 
U-Ibid., p. 1;. 
12]3oehm, "Nature of Social Work," p. 13. 
^The kind of model referred to in this study involves the 
construction of a symbolic record far reaching decisions. It may 
be seen as "a way of stating a theory in relation to specific 
observations rather than hypotheses...the model structures the 
problem. It states (or demonstrates) what variables are expected 
to be involved." Martin Loeb, "The Backdrop far Social Research," 
Social Science Theory and Social Work Research (New York, I960), 
P. u. 
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of social functioning. This shall be accomplished through studying 
agency records. More specifically, this study is designed to ascer¬ 
tain to what extent there is correspondence between assessment 
information obtained by various agencies, fields of practice and 
core methods, and the factors in the model.There is no attempt 
to evaluate the agencies' model of assessment. 
Method of Procedure 
The beginning phase of this project was carried out through the 
participation of twenty-five second year social work students during 
the six months block placement from September 3» 1963 through Febru¬ 
ary 28, 196U. The data used in this research project were gathered 
from the closed case records of Boys' Village of Maryland, Cheltenham, 
Maryland during the period of the social work student's advanced field 
work. 
In order to determine the number of case records to be considered 
in the study, the writer examined the daily discharged and released 
record. The discharged listings represented those students (the agency's 
clients sire referred to as "students") detained at Boys' Village for 
a short period and does not entirely reflect the agency's rendering 
"Model" does not imply the correct, approved, or ideal way 
of carrying on social work assessment. It is expected that assess¬ 
ment may vary according to agency, field of practice, core method, 
mode of recording, and other variables. Therefore no evaluation of 
agency records is intended, nor could such an evaluation be an out¬ 
come of this stucfy. Human Growth and Behavior and Research Committees, 
"Thesis Statement," p. 7* 
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of social service while the released listings indicate those students 
committed by the Maryland juvenile courts for an indeterminate or 
determinate commitment. In view of this difference, the released 
listings were considered for the study. The study utilized those 
records of students released within a one year span — June 1, 1962 
through May 31, 1963. From this source of information, it was found 
that k99 committed students were released daring the study period* 
To select a random sample of 15 records from the list of daily re¬ 
leased population, interval sampling was used by employing the formu- 
la K = g... It was found that K=U99 • therefore, every thirty-third 
case name was selected. From the selected fifteen records, five were 
selected for the pilot stocky by random sampling. The entire case 
record for the study year was used. This included:- face sheet (court 
and Boys* Village), beginning studies (agency's classification data, 
more conmonly known as "intake") psychological, and psychiatric evalu¬ 
ations, court social histories, pre-court hearing summaries, memoranda 
from the Master, Maryland Children's Center evaluations, letters to 
and from.parents, letters to and from other agencies, conduct reports, 
vocational and academic school reports, and referrals for after-care 
planning. 
The excerpts collected for the assessment model were direct or 
paraphrased quotations from the information contained in the case 
records. All information included in the assessment schedules was in 
accordance with the definitions made by the Human Growth and Behavior 
and Research Committees. 
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The study was completed after returning to school where each 
excerpt was analyzed according to the nine points of analysis de¬ 
veloped by the Human Growth and Behavior and Research Committees. 
The excerpts were classified according to variables which were ob¬ 
tained for each schedule item of assessment. The findings were then 
interpreted and the summary was drawn. 
Scope and Limitation 
The data in this study represent material drawn from records 
of agencies used for second year block field placement by the Atlanta 
University School of Social Work. This means that the number of 
agencies sampled, regardless of methodology, is minute and does not 
represent or compare with all social work agencies in the United 
States. 
Furthermore, the sample of agencies is not randomly selected; 
therefore, Boys’ Village of Maryland does not represent all of the 
public training schools in the United States. The agency records 
were not written for research purposes and the contents only reflect 
this agency’s practice of assessment. The width of the sample, as 
another limitation, represents less than one-fifth of the total re¬ 
leased population for a given year. Limits were set for the number 
of excerpts to be extracted from each record. Only three excerpts 
could be used per schedule item. The inexperience of the student 
researcher and the short time are other factors in the limitations. 
9 
Description of the Student’s Problem 
Delinquency is a symptom of some personal or social maladjust¬ 
ment. It affects individuals, families and communities. Many attempts 
are being made to properly treat the delinquent in order that he may 
become a productive member of society. Commitment to training schools 
is a resource which provides a therapeutic environment for treating 
the individual delinquent. 
The cases studied represent approximately one-fifth of Boys’ 
Village's total released population during the study year. Of the ten 
cases, seven were residents of Baltimore City and committed through 
the Circuit Court of Baltimore City (Division on Juvenile Causes). Two 
were committed from Circuit Court for Anne Arundel County, sitting as 
a Juvenile Court and one was committed from Prince George's County 
Juvenile Court. The average age was thirteen years and seven months. 
The study year represented the first commitment to a training 
school for five boys while three were experiencing second commitments, 
one a third commitment and one a fourth commitment. Eight had had 
previous court appearances. Problems resulting in commitment included 
school truancy, ungovernable-breaking and entering, stealing, car 
theft, burglary and shooting the father. For seven boys, the parents' 
marriage was intactj in three cases, the father was absent from the 
home due to separation. 
A typical nature of the problem was described as follows: 
...is experiencing his first commitment to a 
training school for an offense of stealing. Al¬ 
though the family is intact, it appears that they 
lade initiative and control to achieve better social 
adjustment. 
10 
The parents are overwhelmed by their own problems as 
a result of marital discord, insufficient income and 
poor housing. 
Each boy remained at Boys' Village on an indeterminate commit¬ 
ment from the committing court, after which he receives training 
school experience. A referral for after-care planning was submitted 
to the appropriate committing court. The boy was released to his 
family under supervision of the after-care agency. 
CHAPTER II 
HISTORICAL BACKGROUND OF THE AGENCY 
Origin 
This chapter depicts the historical development of Boys' 
Village and its method of assessing its services to youthful 
offenders. 
Prior to the 19th Century, there were no institutional faci¬ 
lities designed for the care of Maryland's delinquent, dependent 
and neglected Negro youth. These children, who were considered 
social misfits because of their behavior, were incarcerated in 
jails with adult prisoners. The Grand Jury Report of 186? called 
attention to the imprisonment of Negro children in jail for trifling 
offenses and recommended that the community make provisions "to in¬ 
struct and reform this class. The House of Reformation for Colored 
Boys and forerunner of Boys' Village of Maryland, received its Articles 
of Incorporation from the General Assembly of Maryland on April h, 
1870. 
In 1872, the House of Reformation was established with large 
grants of money and land from a group of Quakers as a private insti¬ 
tution. The first two youths were admitted on February U, 1873 to 
Maryland's first institution for the care of dependent Negro children. 
l5Grand Jury Report(Baltimore City: September, 1867). 
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Like most institutions of this period,, the primary function 
was to reform the youthful offenders and offer vocational training. 
All boys, however small, were required to do some kind of manual 
labor for four and one-half hours per day and spend an equal number 
of hours in school.^ The chief source of labor was the institution’s 
farm, for the physically strong, and a nearby broom factory. Each 
source contributed some revenue for institutional operation. Through 
the committing court, the youth’s county of residence paid a small 
charge to the institution. 
The House of Reformation, subsequently Boys Village, is lo¬ 
cated on Route 301 at Cheltenham, Maryland in Prince George's County. 
The 1200 acre campus is fifty miles south of Baltimore, Maryland 
and approximately fifteen miles southeast of Washington, D. C. 
In 1870, the House of Reformation expanded to meet the demands 
of an increasing population. The institution provided care for 177 
boys. Added to the one large frame structure were five additional 
buildings and eighteen staff members. The staff included superin¬ 
tendent, assistant superintendent, farmer, assistant farmer, baker, 
carpenter, matron, cook, physician, overseer or shoeshop, tailor, 
laundress, overseer of cane shop and four male teachers.^7 
l^Report of the Board of Managers of the House of Reformation 
for the Year Ending November 30* 1891. l7th Annual Report. 
^Raymond L. Bady, "The Plan (The History of Boys' Village)", 
Report prepared far class, School of Social Work, Catholic Univer¬ 
sity of America. December li*, 1959* p, 3* (Type written) 
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The Child Welfare League of America was employed at the request 
of the Board of Managers and Baltimore City Juvenile Court Judge, 
Honorable Thomas J. S. Waxter to evaluate the program and submit 
plans for the proper development of the work.The ten month 
stucfcr was completed in June 193i*. This thorough and comprehensive 
study, through field visits, case studies and interviews, reviewed 
the institution's total program and made recommendations for each 
area of service. Broader implications of the study reflected the 
community's need for available resources for the Negro population 
to deal adequately with those factors contributing to juvenile delin¬ 
quency. The study committee strongly recommended (inclusive of 
other recommendations) that the Board of Managers take steps for 
transferring the control of the institution entirely to the State of 
Maryland.^ 
A committee appointed by the Grand Jury visited the institu¬ 
tion, observed the hazardous and unhealthy conditions, and recom¬ 
mended that the institution be acquired by and placed under the com¬ 
plete jurisdiction of the State of Maryland.20 jn 1937, the House 
of Reformation became a state institution. The name was changed to 
Cheltenham School for Boys. Boys 12 to 17 years of age, found 
18A Study of the House of Reformation for Colored Boys (New 
York: Child Welfare League of America, Inc. 193W> P* 1* 
^Ibid., p. 9lu 
20Grand Jury Report, Baltimore City, January, 193U» 
lU 
delinquent by tbB courts, were committed for the purpose of custody 
and training. À fifteen member Board of Managers was established. 21 
Under state responsibility, a hospital, gymnasium, apartment building 
and superintendent's residence were added. Surveys and reports by 
the State Department of Public Welfare continue to evaluate the oper¬ 
ation and improve the service to the school. 
By Legislative authority, the name was changed to Boys' Village 
of Maryland in 19l;9* Also, in this year the first professionally 
trained superintendent was hired. An opinion of the Attorney General, 
dated February 28, 1961, upheld the Maryland Court of Appeals pro¬ 
hibiting racial segregation of State training schools.22 Qn July 1, 
1961, Boys' Village of Maryland received its first white youth. 
House of Reformation ledgers containing identifying informa¬ 
tion about boys, name and date of the institution imprinted on an 
entrance walkway and a cemetery are visible reminders of of the 
original structure. Since 1951» the old buildings have been replaced 
by new structures and additional buildings have been added. Present¬ 
ly, the 1200 acre campus consists of nine open cottages, an admission 
cottage, administration building, academic and vocational school, 
hospital, gymnasium, staff residence, general maintenance building, 
greenhouse and central kitchen. 
2lReport of the Maryland Commission of Juvenile Delinquency, 
January, 19lt3j P» lh6. 
22Manual of the Department of Public Welfare, State of Maryland, 
Part VI, State Juvenile Institutions. 
Function 
The historical evolution of training schools has resulted in 
periodic changes of approach towards delinquency. With the early 
reform and military methods no longer being applicable in the treat¬ 
ment of delinquency, many training schools are gaining new knowledge 
of effective programming. 
Article 27 (Annotated Code of Maryland, 1957 Edition as Amended), 
defines the legal base of the State's training schools. This rule 
pertains to the responsibility of training schools for the "care and 
reformation" or "care and training" of minors committed to the care 
of the institution. 23 
Boys' Village implements its responsibility through a democratic 
treatment oriented program. Its approach reflects the concept that 
boys committed to training schools have undergone a series of patho¬ 
logical experiences which have left them unable to meet society's 
demands upon them. Boys' Village regards itself as a community with 
standards and regulations to be adhered to by its staff and children. 
There are no physical barriers. The administration feels it impor¬ 
tant that every child be provided many re-educative experiences 
during commitment in order that his feelings and attitudes will 
undergo some modification. 
16 
The Board of Managers, -which was formed at the time of the 
agency1 s incorporation in 1870, and the State Department of Public 
Welfare share lateral responsibility and are first in the line of 
authority. Boys' Village is licensed, controlled and supervised 
by the State Department of Public Welfare and operates within the 
policies established. As a state training school, the Governor 
appoints a rotating nine member Board of Managers, each serving 
2k 
a term of six years. These members are civic leaders from various 
sections of the State who serve as a governing body and may inter¬ 
pret the -braining school's needs and services to the community.& 
The superintendent, next in line of authority, is responsible 
to the Board of Managers and the State Department of Public Welfare. 
He shares administrative responsibility, supervises and develops 
treatment programs far the child, coordinates institutional ser¬ 
vices and community resources and services on the child's behalf. 
He shares in the selection of personnel and cooperates with the 
Board of Managers and State Department of Public Welfare in preparing, 
expending and interpreting the training school's finances. 
The assistant superintendent assists the superintendent in 
administering the operation of the training school program. 
^Maryland Manual 196lr*62. (Annapolis, Maryland: The Hall of 
Records, 1961), p. 79, 
^Interview with Mr. Robert J. Sauls, Jr. ACSW, Superintendent 
of Boys* Village of Maryland. February 10, 19 6U. 
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As a state operated training school, staff is appointed on 
the basis of a merit examination in specific areas. They are 
governed by personnel policies set forth by the State Department 
of Public Welfare. 
Presently, a staff of 1?8 persons, regardless of specialty, 
participate in the treatment process. Cottage life is the core of 
the treatment program and constitutes the majority of personnel in 
the agency structure. As child care staff, the cottage personnel 
is composed of twenty-one cottage masters, nineteen cottage matrons, 
Director of cottage life and an Assistant Director of cottage life. 
The Clinical Service Department ranks second to cottage life 
in personnel and scope of treatment. This staff consists of the 
Director of Clinical Services, two case supervisors, seven trained 
social -workers, five Field Work students (representing three differ¬ 
ent schools of social work), two full-time psychologists, a part- 
time psychiatrist, two full-time chaplains, a group of Catholic 
Priests, two nurses, a part-time doctor and dentist. The Superin¬ 
tendent and Assistant Superintendent and Clinical Director are 
professional social workers. Treatment is through the team approach. 
The education staff (fifteen academic and ten vocational in¬ 
structors) and recreational leaders are also in direct contact 
with the child and contribute to his re-education experience. 
Staff responsibility far the business operations includes 
clerical workers and bookkeepers. A staff of eighteen in the 
maintenance and building department share responsibility for the 
18 
operation of Boys' Village. Dietary service has a staff of eight, 
and nine persons are in charge of the institution's farm. 
Children Served 
All youth received at Boys' Village have been adjudged de¬ 
linquent by Maryland's Courts. The Maryland Juvenile Courts tried 
9,93li delinquent cases in 1962, of which 8,198 were male youth, 
committing 1,508 to State training schools.26 During this period 
there were U87 committed to Boys' Village. Baltimore City is 
charged with approximately eighty per cent of the number committed. ^7 
The age span of children is 13 to 1U years old; however, occasion¬ 
ally some 15 and 16 year olds are committed on transfer from Maryland 
Training School for Boys (another state training school) due to over¬ 
crowded conditions. Children remain in the care and custody of Boys' 
Village until the commitment is rescinded by the committing court. 
Unless given a determinate commitment, they generally remain for a 
six to eight month period. A Referral for After-Care Planning is 
submitted to the committing court, the Department of Publid Welfare 
or the County Welfare Boards for release planning. The Department 
of Public Welfare provides after-care supervision for students 
266th Annual Report Juvenile Court Statistics for Maryland. 
1962. Maryland State Department of Public Welfare Vol. VI, pp. 6-7. 
^?State of Maryland, Monthly Financial and Statistical Report, 
No. 9» 1962. State Department of Public Welfare. 
19 
committed from Baltimore City, while those committed from counties 
are supervised by the County Welfare Board. The court may order 
that a student be detained at Boys' Village for a short period 
pending disposition of a petition against him. 
Boys' Village students represent various economic levels, 
different family compositions or cultural backgrounds, religious 
and ethnic groups, different levels of educational endowment and 
emotional and social maturity. The delinquent offenses vary from 
school problems of truancy to more serious offenses. In the State 
of Maryland, stealing was the most frequent offense committed with 
breaking and entering a close second during 1962. The average com¬ 
mitted student is academically retarded and learns on the fourth or 
fifth grade level. 
Services Rendered 
Services constitute an integral part of the training school's 
treatment program. During placement at Boys' Village, a student 
receives care and treatment which is consistent with his needs. 
Treatment is achieved through the team approach and each professional 
and non-professional staff member, through his contact with the stu¬ 
dent, is a responsible team member. Through various aspects of the 
institutional program, the core of the training school's job is effected. 
Cottage Life.— Considerable emphasis is placed on selecting 
employees in this capacity. The administration views four points as 
basic to employment in cottage life: (1) interest in children, 
20 
(2) strong tolerance level, (3) age (couples between twenty-five 
and thirty-five years of age are preferable), and (U) flexibility 
and individuality in use of group experience. ^ 
As a greater portion of time is spent in the cottage, peer 
social exchange and expectations are institutionalized and taught 
to new students as the "law." Each cottage has a full-time cottage 
master and matron (in most instances man and wife team) and a relief 
couple. The cottage staff shares in counselling and creates a pleas¬ 
ant atmosphere for the treatment process. The staff has in-service 
training programs and regular staff meetings. They participate with 
other disciplines in an ongoing treatment program and perform daily 
physical and routine child care duties. 
Clinical Service.— The Boys' Village clinical staff establishes 
and maintains a therapeutic relationship with the student through¬ 
out the period of institutional care. The clinical staff is composed 
of various disciplines who offer direct service to students while 
institutionalized* 
The Social Service Division is one department within Clinical 
Services. Social casework has an important function in the treat¬ 
ment program of the training school. The emphasis on treatment of 
the individual student is guided by the conceptual framework of 
diagnostic casework. The social worker performs casework functions 
with the individual student focused on individual treatment. Each 
^Interview with Superintendent, February 10, 1961* 
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cottage has an assigned social worker who is professionally trained 
or has completed one year of social work education. 
On admission, a student is interviewed and assigned to the 
orientation cottage where he remains for approximately ten days. ^9 
During the orientation period, he begins his initial contact with 
the various disciplines of the treatment team. The student is ad¬ 
ministered standardized achievement tests, given medical examina¬ 
tions and information about the training school program. The Gui¬ 
dance Committee c]a ssifies each student prior to placing him in 
a treatment program. This represents the intake process within 
the agency structure. Once a month, the student's case is reviewed 
to note his progress and to set further treatment goals. Parents 
may visit their sons twice per month. Students earn weekend visits 
home once per month after a three month period with a satisfactory 
adjustment. The Guidance Committee, through a careful evaluation 
of the student's use of training school experience determines his 
readiness far release. On recommendation for release, a referral 
far after-care planning is submitted to the committing court, which 
in turn, channels the referral to the appropriate After-Care Agency. 
This agency begins working with the student and his parents toward 
^Detained students are also placed in the orientation cottage 
during the 30 day period pending further planning by the court. At 
the end of this period, he is returned to the court for disposition 
of the petition and may be discharged or committed. 
22 
planning far the return to community. 
For students whose adjustment problems and emotional insta¬ 
bility indicate a need for further diagnostic service, a referral 
is made for psychological and/or psychiatric evaluations. Although 
not routine, these services are rendered to each student when indi¬ 
cated. In some instances, a study of the student's reaction to his 
life's experiences and other factors may result in an early referral 
for services to further determine the extent of social maladjustment. 
Each student receives medical services in keeping with his 
needs. Routine medical examinations are given during placement and 
information is available for use in continuing the training school's 
treatment program. For extensive medical needs — surgery, clinic 
treatment, emergency needs and other services not available through 
the training school's hospital — nearby community hospitals are 
a resource either through in or out-patient services. 
Boys' Village meets the student's spiritual needs through pro¬ 
viding an opportunity for religious participation. Catholic stu¬ 
dents meet weekly with a Roman Catholic priest. They are given in¬ 
struction and celebrate mass in accordance with their religious 
doctrine. The Protestant chaplains, also as members of the team, 
participate in the diagnostic treatment program of Boys' Village. 
They work closely with other team disciplines for integrating re¬ 
ligious activities in keeping with individual and group needs. 
Students with no religious affiliation may request or be referred 
for service from either religious discipline. 
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Two recreation leaders plan and supervise various organized 
activities. A series of intra-mural programs between cottages, 
staff and community provides an outlet for the students and others 
who participate or observe. 
The student’s clothing needs are met through the clothing 
department. On admission, students are issued basic clothing items 
in accordance with his needs. 
Since each cottage is equipped with dining facilities, food 
is prepared and distributed from the central kitchen. 
Academic and Vocational Training.— On admission, standardized 
tests are administered to determine an educational program for the 
students. The academic school is an ungraded system which permits 
the student to learn on his level of educational potential. Subject 
material is geared to the group level of comprehension and class 
enrollment is controlled. 
Each teacher has met State educational requirements and is 
certified to teach in his specified field. Through the State 
Education Association, conferences, in-service training and advance 
education, academic and vocational teachers enhance their profession¬ 
al development. The school library serves pupils and staff in fa¬ 
cilitating learning and teaching. 
In the vocational school, many trades are taught by trained 
vocational instructors. Assignment to a vocational trade is in 
keeping with an individual student’s interest whenever possible. 
However, in some instances, there are advantages in helping the 
student accept vocational training in accordance with his mental 
capacity and other personal qualities, e.g., age, nature of his 
problem, intellectual potential and emotional stability. Ideally, 
emphasis on vocational training should be oriented towards occu¬ 
pations to better equip students for the labor market, since less 
than 10$ of the students complete high school.3° 
^Annual Report, July 1, 1962 to June 30, 1963." Boys' Vil¬ 
lage of Maryland, Cheltenham, Maryland, p. 16. (Mimeographed) 
CHAPTER III 
FINDINGS, ANALYSIS AND TABULATION 
This chapter is concerned with a description and analysis 
of data in the sample cases studied at Boys' Village of Maryland, 
Cheltenham, Maryland. The data depicts the correspondence between 
assessment of social functioning of students (clients) seen by this 
agency and the factors in the assessment model. 
The assessment schedule (see Appendix C), is divided into two 
categories — personality and socio-cultural factors. More speci¬ 
fically, the personality factors attempt to describe the ten items 
which constitute those constitutionally endowed characteristics 
inherent for adequate mental and physical maturation. The socio¬ 
cultural factors were related to aspects of cultural derivations 
and the various social structures and the dynamics thereof. There 
are twelve items related to this factor. 
For the purpose of this research project, definitions far 
each item were defined by the Human Growth and Behavior and Research 
Committees (see Appendix D). Excerpts relating to the twenty-two 
items were classified in accordance with the definitions. In ana¬ 
lyzing the data, it was apparent that numerical references for 
certain items occurred more or less frequently than others and 
the relative significance to -the total number of excerpts were 
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uncertain. Further, there was interest in establishing which 
items were less significant, significant, most significant and 
highly significant as related to the validity of the assessment 
model. To determine the relative significance of data for the 
assessment model, a rating scale of the degree of significance 
based on the frequency of occurrence of assessment factors found 
in the selected records devised. The scale proved inadequate for 
noting the degree of significance of items within the factors 
since the intervals were too great. Therefore, it was necessary 
to devise a second rating scale of lesser intervals. Employing 
the arithmetical formula of 1QQ and 20 , the following rating scale 
U U 
was established: 
Rating Scale of Frequency of Occurrence 
Related to Degree of Significance 
Degree of 
Content Intervals Significance Item Intervals 
0% to 25$ Less Significant 0% to 5$ 
30 to 50 Significant 6 to 10 
55 to 75 Most Significant 11 to 15 
80 to 100 Highly Significant 16 to 20 
The classification of Content was designed to show the number 
of excerpts classified by content and the significance, by percent, 
of each of the twenty-two items. The frequency of occurrence for 
each excerpt was analyzed in relation to the rating scale. Attention 
is given to the highest and lowest frequencies of occurrence and the 
relation to the assessment model. 
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Findings and Analysis 
Personality Factors 
Innate and Genetic Potentials - Intellectual Potential.— 
Twenty-six excerpts (or 11.9$) were found relating to Intellectual 
Potential in nine case records. One case cited no information. 
Fourteen excerpts, or J>3.9$ excerpts described intellectual potent 
tial by tests and measurements, e.g., "On the WISC he earned a verb¬ 
al I.Q. of 67, a performance I.Q. of 83 and a Full Scale I.Q. of 
67, a performance I.Q. of 83 and a Full Scale I.Q. of 72 which places 
him within the borderline range." Mobilization of environmental 
resources and experiences ranked second with seven excerpts, or 
26,9%, e.g., "is doubtful that he is working to the limit of his 
capacity." There were five excerpts or 19.2$ which related to the 
use of symbols, e.g., "his vocabulary is good." From the rating 
scale, we see that tests and measurements occurred more frequently 
than any other classification for intellectual potential and was 
rated as most significant. Mobilization of environmental resources 
and experiences and use of symbols occurred less frequently and 
rated less significant. 
Further findings in excerpts for intellectual potential show 
that the student was the person discussed in all 26 excerpts. The 
data were obtained from five Beginning Studies, eleven Referrals 
for After-care Planning, eight psychological, one psychiatric evalu¬ 
ations, and one school report. Five excerpts were obtained during 
the classification phase of agency contact, while twenty-one excerpts 
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were obtained during the commitment period. The agency social 
worker obtained sixteen excerpts and ten excerpts were obtained 
by other disciplines in the agency. Two excerpts were obtained 
from the student, one excerpt from another person (non-profession¬ 
al), fourteen from tests and measurements, eight from the social 
worker's observation or impression and the researcher was unable 
to classify one excerpt. Twelve excerpts were datum only, two 
excerpts datum plus interpretation and twelve interpretation only» 
The data found in these findings were analyzed to show the highest 
frequency of occurrence. The student as the person discussed had 
the highest frequency of occurrence (26 excerpts or 11.9$) and 
rated most significant. The one school report, datum from one per¬ 
son and the one unclassified excerpt had the lowest frequency of 
occurrence and rated less significant with 0.1$• 
Basic thrust, drives, instincts.— There were twenty-seven 
excerpts found in nine cases studied. One case cited no informa¬ 
tion. In classifying the excerpts, deprivation of emotional needs 
had ten excerpts or 37%, e.g. "he apparently wishes for a benign 
and loving mother who will care far him and build him up." Moti¬ 
vation for goals had nine excerpts or 33.1$, e.g. "...he creates 
a behavior problem because he requires attention constantly...." 
Eight excerpts (29*6%) referred to satisfaction of physiological 
needs, e.g. "...the children do receive proper training from the 
parents." All three classifications of excerpts were considered 
significant by the rating scale. 
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In twenty-two excerpts the student was discussed, the father 
in one, family or parents in seven. The data were found in one 
letter, five Beginning Studies, twelve Referrals for After-care 
Planning, one was in a Maryland Children's Center evaluation, one 
in a court summary, six in psychological and one in the psychi¬ 
atric evaluations. Prior to commitment, two excerpts were obtained, 
five during classification and twenty during commitment. In eighteen 
excerpts the agency social worker obtained the data, one was ob¬ 
tained by the social worker in another agency and seven from other 
disciplines within the agency. The student was the source of five 
excerpts, one excerpt was obtained from another person (non-pro¬ 
fessional), one was from personal documents, seven were from tests 
measurements, eleven were from observations or impressions of the 
social worker and two were unclassified. Datum only accounted 
for three excerpts, while nineteen were interpretation only and 
five were datum plus interpretation. From these findings, we noted 
that the item, basic thrust, drives, instincts had a high frequency 
of occurrence as seen by 27 excerpts, or 12.3$, and rated most 
significant. The student as the person discussed had a high fre¬ 
quency of occurrence (22 excerpts or 10.0$) and was significant. 
Personal documents, the father, letter, Maryland Children's Center, 
evaluation, psychiatric evaluation, social worker in another agency 
and another person rated less significant. 
Physical Potential.— There were twenty-eight excerpts for 
physical potential. Eighteen excerpts (61*. 3$) were classified 
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as physical characteristics, e.g. "...he is a physically well- 
developed Hi year old boy who stands approximately 5'5" in height 
and weighs 130 poinds and has a rather odd shaped head. " Six excerpts 
(21.1*56) describe energy and activity level, e.g. "Ron is full of 
energy, destructive and quarrelsome." Four excerpts (1U.3#) related 
to temperament, e.g. "C has a very pleasant personality and warm, 
outgoing nature." Data found for physical potential had a high 
frequency of occurrence and was rated as most significant. Content 
classified as physical characteristics occurred in 18 excerpts or 
6k»3% and rated most significant. Temperament (U excerpts or lit.3%) 
was the lowest and rated less significant. 
The excerpts were located in three face sheets, eight Begin¬ 
ning Studies, twelve Referrals for After-care Planning, one each 
in court summary, educational referral, cottage master report and 
two excerpts were located in psychological evaluations. The twenty- 
eight excerpts discussed the student. One excerpt was obtained 
prior to commitment, eleven during classification and sixteen 
during commitment. Twenty-two excerpts were obtained by the agency 
social worker, five by other disciplines within the agency and one 
by a discipline in another agency. Data were obtained from the stu¬ 
dent in three excerpts, one from another person (non-professional), 
two from personal documents, two from tests measurements, nineteen 
from observations or impressions of the social worker and one was 
unclassified. Ten excerpts were datum only, nine interpretation 
only and nine datum plus interpretation. The twenty-eight excerpts 
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were from one source. In analyzing the findings, the person 
discussed was the student, and occurred most frequently. Therefore, 
the rating is most significant. One excerpt each from a court sum¬ 
mary, educational referral, cottage master report, prior to com¬ 
mitment, and another person rated less significant. 
Physiological Functioning.— Twenty-two excerpts (10.0$) were 
obtained far physio logical functioning. In classifying the content, 
more than one-half of the excerpts (15 or 68.2$) referred to some 
impaired bodily functions, e.g. "He has some residual cramping in 
the leg as result of an old ankle injury sustained at 7 years old 
in a fall...." Seven excerpts (31.8$) described normal health, 
e.g. "The youth is enjoying good health and shows no signs of phy¬ 
sical peculiarities or neurotic traits." From the rating scale 
the item, physiological functioning, had significance. The excerpt 
classified as impaired bodily functions was most significant and 
normal health was significant. 
To continue the findings, the student was the person dis¬ 
cussed in eighteen excerpts. One each discussed the father and 
mother and two discussed the family or parents. The excerpts 
were located in one letter, eight Beginning Studies, five Referrals 
for After-care Planning, two court social histories, four hospital 
injury reports and two psychological evaluations. Two excerpts 
were obtained prior to commitment to the training school, eight 
during classification and twelve excerpts were obtained during 
commitment. The agency social worker was the origin of sixteen 
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excerpts, the social -worker of another agency obtained one excerpt 
and five were obtained by a discipline within the agency. The 
excerpts were obtained from four other persons (non-professional), 
six were from personal document, two from tests measurements, five 
from the social worker's observations or impressions and five 
excerpts were unclassified. There was one source for each excerpt. 
Ten excerpts were datum only, seven interpretation only and five 
excerpts were datum plus interpretation. These findings reveal 
that the student as the person discussed occurred more frequently 
than any other excerpt (18 or 8,2%) and was rated significant. 
The following had 1 excerpt each and rated less significant: the 
father, mother, letter, and social worker in another agency. 
Ego-functioning (intra^-psychic adjustment). Identifiable 
patterns of reacting to stress and restoring dynamic equilibrium ,— 
For this item there were twenty-three excerpts, or 10.% obtained. 
One case cited no information. The excerpts were classified into 
two categories. Twenty excerpts (86.9$) described maladjustment 
(inadequate coping mechanism) as seen by conflict, e.g. "It appears 
that the youth has very little respect for authority and becomes 
rather abusive when corrected." Three excerpts (13.1$) reflect 
a healthy adjustment, e.g. "He has never attempted to abscond from 
the institution." The total number of excerpts (23 or 10,5$) for 
the identifiable patterns were rated significant. The classifi¬ 
cation with the highest frequency occurrence was maladjustment 
( 20 excerpts or 86.9%) and rated highly significant. The frequency 
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of occurrence -with the lowest number of excerpts was healthy 
adjustment (3 excerpts or 13.1$) and rated less significant. 
The excerpts were found to identify the student as the per¬ 
son discussed in eighteen excerpts. The person discussed in three 
excerpts was the mother and the family or parent was discussed in 
one. One excerpt was located in a letter, seven in Beginning 
Studies, six in Referrals for After-care, two in court social 
histories, one each in a school report, educational referral and 
Maryland Children's Center evaluation. Three excerpts were located 
in the psychological and one in the psychiatric evaluation. Two 
excerpts were obtained prior to commitment to the training school, 
eight diring classification and thirteen during the commitment. 
The agency social worker obtained fourteen excerpts. Two were 
obtained by the social worker of another agency, six were obtained 
by other disciplines within the agency and one was obtained by 
a discipline in another agency. One excerpt each was from the 
student, another person(non-professional) and personal documents. 
There were four obtained from tests measurements, "thirteen from 
observations or impressions of the social worker and three were 
unclassified. The twenty-three excerpts were from one source. 
Two were datum only, twenty interpretation only and one excerpt 
was datum plus interpretation. These findings reveal that inter¬ 
pretation only had the highest frequency of occurrence (20 excerpts 
or 9*1$) and rated significant. One excerpt each for a letter, 
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school report, educational referral, Maryland Children's Center 
evaluation and discipline of another agency rated less significant. 
Internal Organization of Personality.— There were nineteen 
excerpts obtained for internal organization of personality. One 
case cited no information. According to the classification of 
content eleven excerpts, or $7,9%, referred to personality inte¬ 
gration (low tolerance level), e.gi ?he feels unable to cope with 
the world about him...." Eight excerpts (1*2.1$) demonstrated 
a capacity far growth, e.g. "we have noticed quite a bit of im¬ 
provement in the youth's attitude and behavior." The nineteen 
excerpts for internal organization of personality had a frequency 
of occurrence of 8.6$ and rated significant. Personality inte¬ 
gration - low tolerance level - had the highest frequency of occur¬ 
rence and rated most significant. The lowest frequency of occur¬ 
rence was the capacity for growth with eight excerpts and a rating 
of less significant. 
Further findings show that the student was the person dis¬ 
cussed in sixteen excerpts and one each discussed the father, 
mother and family or parent. Three excerpts were located in the 
Beginning Studies, seven in the Referrals for After-care, five 
in the psychological and two in the psychiatric evaluations. One 
excerpt each was located in the school or conduct report and court 
social history. One excerpt was obtained prior to commitment to 
the training school, four during classification and fourteen during 
commitment. Ten excerpts were obtained by the agency social worker, 
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seven by another discipline within the agency and one was obtained 
by another agency's discipline. The student was the source of 
three excerpts, one was obtained from personal documents, seven from 
tests measurements, seven from observations or impressions of the 
social worker and one excerpt was unclassified. The source of the 
nineteen excerpts was one statement» Two excerpts were datum only, 
thirteen interpretation only and four datum plus interpretation. 
In analyzing these findings, we note that the sixteen excerpts 
discussing the student occurred most frequent (7,3%) and rated 
significant. Nine incidents of one excerpt (0.1$) had the lowest 
frequency of occurrence; therefore, rated less significant. 
Degree of Maturity.— Twenty-five excerpts or 11.1$ were 
found representing the degree of maturity. One case cited no 
infomation. The excerpts were classified into two categories 
(1) insecure (stage o£ development) and (2) role performance. 
The content of sixteen excerpts (6U.0$) described the stage of 
development - insecure, e.g. "we are dealing with a rather inse¬ 
cure, aggressive and impulsive youth." Nine excerpts or 36.0$ 
refer to role performance, e.g. "an unstable family relationship 
exist in this situation." The frequency of occurrence of 2$ ex¬ 
cerpts (11.1$) for Degree of Maturity rated most significant. 
The classification of content referring to the stage of develop¬ 
ment - insecure - had a high frequency of occurrence (16 or 6U.0$) 
and rated most significant. Role performance with the lowest 
frequency of occurrence (9 or 36$) rated significant* 
To further describe the findings, we noted that the person 
discussed in nineteen excerpts was the student; three discussed 
the mother and three discussed the family or parents. The excerpts 
were located in four letters, four Beginning Studies, eight Referrals 
for After-care, four psychologicals, one psychiatric evaluation, 
three court social histories, and one evaluation of Maryland Chil¬ 
dren's Center. Three excerpts were obtained prior to commitment 
to the training school, six during classification and sixteen during 
the commitment. Thirteen excerpts were obtained by the agency 
social worker, five by the social worker in another agency, five by 
another discipline within the agency and two by disciplines in other 
agencies. One excerpt was obtained from the student, one excerpt 
each from another person (non-professional), and personal documents, 
five were obtained by tests measurements, thirteen from Observations 
or impressions of the social worker and three were unclassified. 
One statement was the source for the twenty-five excerpts. Two ex¬ 
cerpts were datum only, twenty-one excerpts were interpretation 
only and two were datum plus interpretation. Analysis of these 
findings shows that interpretation only with 21 excerpts (9.6$) 
had the greater frequency of occurrence and rated significant. 
The lesser frequencies were one excerpt (O.U) incidents. The rating 
was less significant. 
Self-Image.— Twenty-three excerpts were found for self-image. 
One case cited no information. The excerpts were classified into 
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three categories. Nine excerpts, or 39-0%, related to self- 
confidence, e.g. "...but express a great deal of confidence in 
his ability to avoid same in the future." Insight (self-awareness) 
had eight excerpts, or 3I4.8$, e.g. "he has insight into his prob¬ 
lems and the ability to discuss his feelings about them." There were 
six excerpts, or 26.0$, referring to a sense of identification, 
e.g. "...admitted he was feeling despondent and felt that his mother 
did not love him or want him at home." The frequency of occurrence 
for the item Self-Image had twenty-three excerpts (11.1$) and rated 
significant. Content classification of the three excerpts rated 
significant; however, the excerpt related to self-confidence (9 ex¬ 
cerpts or 39«0$) had a higher frequency of occurrence. 
The excerpts were located in two letters, five Beginning 
Studies, twelve Referrals for After-care, three psychological evalu¬ 
ations and one in a Maryland Childrens Center evaluation. One 
excerpt was obtained prior to commitment to the training school, 
seven during classification and fifteen during commitment. The 
agency social worker obtained seventeen excerpts, three were ob¬ 
tained by the social worker of another agency and three were ob¬ 
tained by another discipline within the agency. In nindteen ex¬ 
cerpts, the person discussed was the student, one excerpt each 
discussed the father and mother and two excerpts discussed the 
family or parents. The student was the source of eleven excerpts, 
two were obtained from other persons (non-professional), three 
from tests measurements, five from observations or impressions of 
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the social worker and two excerpts were obtained from unclassified 
sources. The twenty-three excerpts had a source of one statement 
each. Twenty-two excerpts were interpretation only and one was datum 
plus interpretation. In analyzing these findings, we noted that the 
highest frequency of occurrence were the excerpts of interpretation 
only (22 or 10.0$) and a rating of significance. Five incidents 
with one excerpt each had the lowest frequency of occurrence and 
had a less significant rating. 
Patterns of Interpersonal Relationships and Bnotional Ex¬ 
pressions Related Thereto.— Twenty-two excerpts, or 10*0$, were 
obtained for this item, and no information from one case was cited. 
The greatest, (9 excerpts or 1*0.9$) frequency of occurrence related 
to negative use of social situations, e.g. "the test indications 
suggest that family controls have been ineffective and in the best 
are probably determined by his assault upon his father." Eight 
excerpts, or 36.3$* described the ability to establish meaningful 
relationships, e.g. "generally, ...interpersonal relationships are 
satisfactory...." Five excerpts, or 22.6$, related to response to 
authority, e.g. "...is very respectful of authority...." From the 
twenty-two excerpt frequency of occurrence, (19.0$), patterns of 
interpersonal relationships...are significant as seen by the rating 
scale. The highest frequency of occurrence for the content was 
the 9 excerpts (1*0.9$) and the rating of significance. Response 
to authority had the lowest frequency of occurrence and rated less 
significant. 
39 
In fifteen excerpts, the student was the person discussed. 
The mother was discussed in three and four discussed the family 
or parents. One excerpt was located in a letter, one in the 
Beginning Study, ten Referrals for After-care, seven psychologi¬ 
cal evaluations and three court social histories. Three excerpts 
were obtained prior to commitment to the training school, one was 
obtained during classification and eighteen during commitment. 
Eleven excerpts were obtained by the agency social worker, seven 
by another discipline within the agency, three by disciplines of 
other agencies and one excerpt was unclassified. The student was 
the source of one excerpt. Four were obtained from measurement 
tests, eight from observations or impressions by the social worker 
and one was unclassified. One statement was the source of the 
twenty-two excerpts. One excerpt was datum only, eighteen were 
interpretation only and three excerpts were datum plus interpre¬ 
tation. The findings for this item (patterns of interpersonal 
relationships) reveal that the high frequency of occurrence were 
excerpts (18) of interpretation only or 8.2$. These excerpts 
rated significant. The 1 excerpt from a letter, Beginning Study, 
classification, unclassified and datum only rated less significant. 
Internalization of Culturally Derived Beliefs, Values, 
Activity-Patterns, and Norms (attitudes).— There were three 
\ 
excerpts, or 1.3$, found relating to this item. The three 
excerpts (100$) were classified as attitudes, e.g. "...his atti¬ 
tude towards his father, his family has changed for the better." 
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From the very low frequency of occurrence, 3 excerpts (1.3$), the 
item had an extremely low rating of significance. The content 
scored a high frequency of occurrence (190$) as the three excerpts 
were in the same classification. 
The person discussed in three excerpts was the student. Two 
excerpts were located in the Beginning Study and one was located 
in the Referral for After-care. Two excerpts were obtained during 
classification and one during commitment. In two excerpts, the 
agency social worker obtained the data and one was obtained by 
another discipline within the agency. One excerpt each was from 
the student, another person (non-professional) and personal docu¬ 
ment. One statement represented the three excerpts. The three 
excerpts were interpretation only. In analyzing these findings, 
we noted that the highest frequency of occurrence, three excerpts 
(1.3$), were with the student and interpretation only. According 
to the rating scale there was less significance for the item. 
So cio-Cultural Factors 
Beliefs.— There were no excerpts obtained for this item. 
Values.— Three excerpts, cr l.U$, were obtained for this 
item. Two excerpts (66.7$) were classified as moral, e.g. "he 
felt that he had enough food and clothing and Mr...always provided 
a place for the family to live." One excerpt (33*3$) was classi- 
( 
fied as goal-directed, e.g. "...and is attempting to further her 
education by taking an accounting course...." This excerpt is also 
hi 
referred to under Education. The item, values, had a frequency 
of occurrence of 3 excerpts (1.1$) and a less significant rating» 
The excerpt classified as moral had a high frequency of occurrence 
in portion the total excerpts obtained (2 excerpts or 66.7$) and 
rated most significant. The excerpt classified as goal-directed 
had 33»3$ (1 excerpt) and rated significant» 
Further findings reveal that the person discussed in one 
excerpt each was the student, father and mother. Two excerpts 
were located in the Beginning Studies, and one was located in the 
Referral for After-care. Two excerpts were obtained during the 
classification stage and one during commitment* The agency social 
worker obtained the three excerpts. The student was the source of 
the three excerpts. One statement related to each of the three 
excerpts. There was one excerpt each for datum only, interpretation 
only and datum plus interpretation. An analysis of these findings 
show that the highest frequencies of occurrence were the exeeppts 
obtained by the agency social worker and those obtained from the 
student (3 excerpts each or l.U$). According to the rating scale 
each was rated less significant. 
Activity-Patterns»— There were twenty-six excerpts or 12.5$ 
for Activity-patterns. Twenty excerpts (26.9$) were classified as 
non-acceptable behavior patterns, e.g. "he and three companions 
broke into...Department Store and took a suit case full of clothes 
while they were on runaway from home." Six excerpts (23.0$) related 
to the effect on group relationship, e.g. "he had a bad habit of 
feeling boys and agitating fights.” From the classification of 
content, the highest frequency of occurrence related to the excerpt 
describing non-acceptable behavior (20 excerpts or 76,9%) and 
rated highly significant. The other classification, effect on 
the group, had a lower frequency of occurrence and rated signifi- 
cent. 
From additional findings, we noted that the person discussed 
•was the student in twenty-one excerpts, two discussed the mother 
and three discussed the family or parents. The face sheet con¬ 
tained two excerpts, two were located in letters, nine Beginning 
Studies, seven Referrals for After-care, and one excerpt each was 
located in a psychological, psychiatric evaluation, school report, 
educational referral and court social history. Three excerpts 
were obtained prior to commitment to the training school, nine 
during classification and fourteen during commitment. Nineteen 
excerpts were obtained by the agency social worker, one by the 
social worker of another agency, three by another discipline within 
the agency and one by another agency* s discipline. Four excerpts 
were obtained from the student, three from another person (non¬ 
prof es si onal), seven from personal documents, two from tests 
measurements, eight from observations or impressions of the social 
worker and two excerpts were unclassified. There was one state¬ 
ment for each of the twenty-six excerpts. Seven excerpts were 
datum only, sixteen interpretation only and three excerpts were 
datum plus interpretation. These findings revealed that the stu¬ 
dent, as the person discussed, had a high frequency of occurrence 
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(21 excerpts or 9*6%) and rated significant. There were seven 
incidents with one excerpt each which represented the lowest 
frequency of occurrence and rated less significant. 
Social Structures and Dynamics. Family.— Twenty-nine excerpts 
or 13.9$, were obtained for the family. From the classification 
of each excerpt, fifteen excerpts {$1,9%) related to the family com¬ 
position, e.g. "...was living in the heme with both his natural 
parents and six siblings." Eleven excerpts (37.9$) related to inter¬ 
actional patterns, e.g. "his has been a compatible marriage and no 
separations." Three excerpts (10.3$) described role performance, 
e.g. "Mr. ...is described as never having been particularly effective 
in supporting his family or in helping supervise the children." 
The findings show a high frequency of occurrence of excerpts (29 or 
13.9$) related to the family and was rated most significant. Ex¬ 
cerpts (15 or 51.7$) related to the family composition had a high 
frequency of occurrence and rated most significant. Role perform¬ 
ance had the lowest frequency of occurrence (3 excerpts or 10.3$) 
and was rated less significant. 
From other findings, we noted that eleven excerpts discussed 
the student, three discussed the father, two discussed the mother, 
and thirteen discussed the family or parents. Ten excerpts were 
located on the face sheet, three in letters, nine in Beginning 
studies, eleven in Referrals for After-care, one in the psychologi¬ 
cal, two in court social histories and one excerpt was located in 
the Maryland Children's Center evaluation. Prior to commitment to 
the training school, three excerpts were obtained, thirteen during 
classification and thirteen during commitment. Twenty-one excerpts 
were obtained by the agency social worker, four by the social worker 
of another agency, two by another discipline within the agency and 
two by another agency's discipline. Ten excerpts were obtained 
from the student, four from another person (non-professional), four 
from personal documents, one from tests measurement, seven from 
observations or impressions of the social worker and three excerpts 
were unclassified. One statement was the source of the twenty-nine 
excérpts. Eighteen excerpts were datum only, ten interpretation 
only and one datum plus interpretation. These findings revealed 
that the highest frequency of occurrence was the agency social 
worker in obtaining 21 excerpts or 9.6$j therefore rated signifi¬ 
cant. Psychological, Maryland Children's Center evaluation and 
datum plus interpretation had the lower frequency of occurrence 
(1 excerpt each or 0.1$) and rated less significant. 
Education System.— There were twenty-six excerpts or 12.5$. 
The highest number of excerpts, twenty-one or 80.8$, referred to 
the level of attainment, e.g. "he is currently working at a third 
grade level and is exhibiting gradual progress." Two excerpts 
or 7,7%, referred to the attitude towards school and learning, 
e.g. "he is very anxious to get back to school." Three excerpts 
or 11.5$, related to skills learned, e.g. "...he would be able 
to do commercial grade pressing in a commercial business establish¬ 
ment...." The occurrence of twenty-six excerpts for the item 
education system rated most significant. The level of attainment 
classification (21 excerpts or 60,8%) had a very hi$i frequency of 
occurrence and rated highly significant. The lowest frequency 
of occurrence was the classification of attitude towards school and 
learning (2 excerpts or 1,7%) and rated less significant. 
There were eighteen excerpts which discussed the student, one 
discussed the father, four the mother and three discussed the family 
or parents. One excerpt was located on the face sheet, one in a 
letter, nine in Beginning Studies, one in the psychiatric evalu¬ 
ation, three in court social histories and eleven in Referrals 
for After-care. Three excerpts were obtained prior to commitment 
to the training school, eleven during classification, and twelve 
during commitment. Twenty excerpts were obtained by the agency 
social worker, two by the social worker of another agency, one 
by another discipline within the agency and three by another disci¬ 
pline of another agency. Eleven excerpts were obtained from the 
student, four from another person, two from personal documents, 
three from observations or impressions of the social worker and 
six excerpts were unclassified. The twenty-six excerpts obtained 
were from one statement. There were eighteen excerpts far datum 
only, seven interpretation only and one excerpt for datum plus 
interpretation. In analyzing these findings, we noted that the 
excerpts obtained by the agency social worker ( 20 excerpts or 
9,1%) had the higher frequency of occurrence and rated significant. 
The excerpts from one incidence, or 0.1$ rated less significant. 
k6 
Peer Group»— There were twenty-five excerpts or 12.0$ re¬ 
lated to the item, peer group. Seventeen excerpts (68.0$) were 
classified as peer relationship, e.g. "he has a number of close 
friends among his peer group and seems to be well liked. Classifi¬ 
cation of eight excerpts (32.0$) referred to negative interaction, 
e.g. "...fighting with...provoked another fight with ...." The 
twenty-five excerpts (12.0$) are rated most significant. Excerpts 
classified as peer relationship (17 excerpts or 68.0$) occurred 
more frequently and rated most significant. The occurrence of 
excerpts classified as negative interaction were lowest and rated 
significant. 
The person discussed in the twenty-five excerpts was the 
student. Seven excerpts were located in Beginning Studies, twelve 
in Referrals for After-care, one in school or conduct report and 
five were located in court social histories. Five excerpts were 
obtained prior to commitment to the training school, seven during 
classification and thirteen during commitment. The agency social 
worker obtained nineteen excerpts, one was obtained by another 
discipline within the agency and five were obtained by another 
agency's discipline. Six excerpts were obtained from the client, 
one from another person, six from personal documents, and twelve 
excerpts were obtained from the observations or impressions of 
the social worker. One statement was the source of the twenty- 
five excerpts. Eight excerpts were datum only, sixteen interpre¬ 
tation only and one datum plus interpretation. In analyzing these 
1*7 
findings, we noted that the student, as the person discussed, had 
a higher frequency of occurrence. There were 2$ excerpts or 11.1$ 
discussing the student which rated most significant. The one 
excerpt incidents had a lower frequency of occurrence and rated 
less significant. 
Ethnic Group.— There were eleven excerpts or $.2% obtained 
relative to ethnic group. The eleven excerpts (100$) were classi¬ 
fied as racial or socially imposed characteristics, e.g. "race- 
white." From these findings, the excerpts obtained for ethnic 
group (11 excerpts cr 5»2$) were less significantj however the 
classification of the excerpt had a greater frequency of occurrence 
and rated highly significant. 
The student was the person discussed in ten excerpts and the 
family or parents was discussed in one excerpt. The eleven ex¬ 
cerpts were located on the face sheet. One excerpt was obtained 
prior to commitment to the training school and ten were obtained 
during classification. The agency social woricer obtained five 
excerpts, five were obtained by another discipline within the agency 
and one excerpt was obtained by another agency's discipline. Five 
excerpts were the observations or impressions of the social worker 
and six were unclassified. The eleven excerpts were from one state¬ 
ment. Eleven excerpts were datum only. In these findings, the 
location of the excerpts and the fact that the excerpt was datum 
only had the greater frequency of occurrence and rated less sig¬ 
nificant 
Class»— Six excerpts, or 2.1$, were obtained for this item, 
class. The classification of excerpts, (6 excerpts or 100$) de¬ 
scribed the standard of living, e.g. "in the home there is said 
to be inadequate income, overcrowded living conditions and low 
moral standards." The item, class, had a less significant rating. 
The frequency of occurrence fbr the excerpts (1 or 100$) rated 
highly significant. 
Further findings show that the student was the person dis¬ 
cussed in two excerpts, one discussed the father and three ex¬ 
cerpts discussed the family or parents. Four excerpts were located 
in the Beginning Studies, and two were located in the Referral for 
After-care. Four excerpts were obtained during the classifica¬ 
tion phase, and two during commitment. The six excerpts were ob¬ 
tained by the agency social worker. Four excerpts were obtained 
from personal documents and two were from observations or impres¬ 
sions of the social worker. There was one statement for each of 
the six excerpts. Two excerpts were datum only and four were inter¬ 
pretation only. From these findings we noted that the highest 
frequency of occurrence were the excerpts obtained by the agency- 
social worker and rated less significant. The lowest frequency 
of occurrence was one excerpt (0.1*$) where the father was the person 
discussed. 
Territorial Group»— Twenty-two excerpts, or 10.5$, were ob¬ 
tained for this item, territorial group. The twenty-two excdrpts 
(100$) were classified as designation of area, e.g. "the family 
In analyzing the findings, lives in an area known as ‘Pumphery1". 
the item, territorial group, rated significant. Classification 
of content showed a very high frequency of occurrence (22 excerpts or 
100$) and rated highly significant according the rating scale. 
The person discussed in sixteen excerpts was the student, 
one excerpt each discussed the father and mother and three excerpts 
discussed the family or parents. Nine excerpts were located on 
the face sheet, seven in the Beginning Studies, one in the Referral 
for After-care and four in court social histories. Five excerpts 
were obtained prior to commitment to the training school, sixteen 
during classification and one daring commitment. Twelve excerpts 
were obtained by the agency social worker, five by another disci¬ 
pline within the agency and five excerpts were obtained by another 
discipline in another agency. Eight excerpts were obtained from 
the student, thirteen were from personal documents and one was un¬ 
classified. Twenty-one excerpts were datum only and one was 
interpretation only. In analyzing these findings, the 21 excerpts 
(9*6$) for datum only occurred more frequently than any other and 
rated significant. Incidents with one excerpt (O.U$) occurred 
less frequently and rated less significant. 
Economic System.— Eighteen excerpts, or 8.6$, were obtained 
for economic system. Eleven excerpts (61.1$) were classified 
under employment resources, e.g. "the mother is employed as a 
secretary and operated her own business." Seven excerpts (38.9$) 
50 
were classified by financial status, e.g. "he earns approximately 
$5,000 annually." Economic system with eighteen excerpts (8.6$) 
rated less significant. The excerpts classified as employment 
resources rated most significant. A higher frequency of occurrence 
was observed for this classification. A lower frequency of occur¬ 
rence rated financial status (7 excerpts or 38.9$) as significant. 
The person discussed in one excerpt was the student, the 
father was discussed in six, the mother in seven and four excerpts 
were located in the Beginning Studies, eight in Referral for After¬ 
care and three excerpts were located in court social histories. 
Two excerpts were obtained prior to commitment to the training 
school, eight during classification and eight during commitment. 
Fifteen excerpts were obtained by the agency social worker, two 
by the social worker of another agency and one excerpt was obtained 
by a discipline in another agency. Five excerpts were obtained 
from the student, five from another person, seven from personal 
document and one excerpt was unclassified. One statement was the 
source of the eighteen excerpts. The eighteen excerpts were datum 
only. From these findings, we noted the highest frequency of 
occurrence were the eighteen excerpts (8.2$) for datum only. The 
1 excerpt from the student, discipline in another agency and un¬ 
classified rated less significant. 
Government System.— There were twenty-seven excerpts ob¬ 
tained for government system. Twenty excerpts, or 71;.0$, were 
classified as units of government, e.g. "the respondent made his 
initial appearance before the court on...." Seven excerpts, or 
25.5$, were classified as behavioral indications (activity), e.g. 
"..•had been on probation twice." The twenty-seven excerpts ob¬ 
tained revealed a very high frequency of occurrence and rated most 
significant. Twenty excerpts (7h.0$) classified as units had a 
very high frequency of occurrence and rated most significant. 
Excerpts (7 or describing behavioral indications occurred 
less frequent and rated significant. 
The person discussed in twenty excerpts was the student, the 
father was discussed in five excerpts and two excerpts discussed 
the family or parents. Five excerpts were located on the face 
sheet, three were located in letters, six in Beginning Studies, 
nine in Referrals for After-care, one in psychological evaluation 
and three excerpts were located in court social histories. Five 
excerpts were obtained prior to commitment to the training school, 
twelve during classification and ten during commitment. Fifteen 
excerpts were obtained by the agency social worker, one excerpt 
was obtained by the social worker of another agency, three were 
obtained by a discipline within the agency and eight by a disci¬ 
pline of another agency. The student was the source from which 
two excerpts were obtained, one was obtained from another person, 
twenty-one were obtained from personal documents and three were 
unclassified. One statement was the source of the twenty-seven 
excerpts. Twenty-six excerpts were datum only and one was datum 
plus interpretation. The findings revealed that excerpts which 
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were datum only occurred most frequently and rated most signifi¬ 
cant. There were 26 excerpts or 11.8$ for this source. One ex¬ 
cerpt (0.1$) occurred less frequently in five incidents and rated 
less significant. 
Religious System.— Fifteen excerpts or 7. 2$ were obtained 
for religious system. Eight excerpts, or 53»3$> referred to member¬ 
ship;- affiliation, e.g. "both parents are regular members of ...." 
Four excerpts or 26.7$ were expressions of belief, e.g. "while... 
is not a rigid Adventist, he accepts the faith completely." Three 
excerpts or 20.0$ described behavioral indications, e.g. "his 
attendance is irregular and he states that he does not regularly 
attend because Sunday is the only day he had to sleep...." According 
to therating scale, religious system rated significant. Excerpts 
classified as membership affiliation were most significant in view 
of the high frequency of occurrence, 8 excerpts or 53*3$* Three 
excerpts (20.0$) for behavioral indications had a lower occurrence 
and rated less significant. 
Nine excerpts discuss the student as the person discussed 
and six discuss the fanily or parents. Seven excerpts were 
located on the face sheet, two were located in the Referral for 
After-care, three excerpts in the Beginning Studies and two in 
court social histories. One excerpt was located in the psycho¬ 
logical evaluation. Two excerpts were obtained prior to commit¬ 
ment to the training school, ten during classification and three 
during commitment. The agency social worker obtained ten excerpts, 
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the social worker of another agency obtained one and a discipline 
within the agency obtained four excerpts* The student was the 
source for ten excerpts, one was obtainsdr from personal documents, 
two from tests measurements, one from observations or impressions 
of the social worker and one excerpt was unclassified. The fifteen 
excerpts were from one source. Ten excerpts were datum only, four 
were interpretation only and one excerpt was datum plus interpreta¬ 
tion. From these findings, we noted that the highest frequency of 
occurrence were ten excerpts each from the agency’s classification 
stage, agency social worker, the student and datum only. The ten 
excerpts (U»8$) rated less significant. Five incidents had a low 
frequency of occurrence of one excerpt (0.i$) and rated less signi¬ 
ficant* 
Table Interpretation 
The data of the two factors (personality and socio-cultural ) 
were studied and interpreted by tables in relation to the frequency 
of occurrence. From the maximum number of excerpts, 660 ( 30 excerpts 
per assessment item), a total of ii26 excerpts were obtained. The 
excerpts were classified according to the frequency of occurrence by 
number of incidents of data, person discussed, location of excerpt, 
stage in agency contact, origin of data, data source, breadth (number 
of sources of information), and datum only, interpretation only or 
datum plus interpretation (this refers to statements about the facts). 
Table I - This table presents the total number of excerpts 
obtained for the two factors (personality and socio-cultural) from 
each case studied. Of the total number of excerpts obtained, there 
were 218 excerpts or 51.1$ which related to Personality Factor. 
Two hundred and eight excerpts, or U9»2$ , related to Socio-Cultural 
Factors. According to the rating scale, Personality Factors were 
most significant and the Socio-Cultural Factors were significant. 
In comparing the two factors, a ten excerpt difference in the sub¬ 
totals was noted. This represented 2.3$ of the grand total and 
was rated less significant. 
Further analysis of the table revealed the family (socio¬ 
cultural factor) had the highest frequency of occurrence with 29 
excerpts (13.9$) in relation to the total number of excerpts ob¬ 
tained. Internalization of culturally derived beliefs, values, 
activity-patterns and norms (personality factors) and values 
(socio-cultural factors) had the lowest frequency of occurrence 
with 3 excerpts (1.3$) in relation to the total number of excerpts 
obtained and rated less significant. 
Table 2 - This table depicts the person discussed in each 
excerpt of the factors. The student appeared more often than any 
other person discussed in both factors. The student was discussed 
in 18U excerpts or 81j$ under personality factors which was highly 
significant. The father was discussed less frequently (5 excerpts 
or 2,.3$) and rated less significant. 
Under socio-cultural factors, the student was discussed in 
13h excerpts or 6it.9$ and was rated most significant. The father 
TABLE 1 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS 
OF PERCENTAGE AS FOUND IN SELECTED RECORDS OF BOYS» 
VILLAGE, JUNE 1, 1962 TO MAY 31, 1963 





No Data Total 
Intellectual Potential 26 1 26 
Basic thrust, drives, instincts 27 1 27 
Physical Potential 28 0 28 
Physiological Functioning 22 0 22 
Identifiable Patterns 23 1 23 
Internal Organization of 
Personality 19 1 19 
Degree of Maturity 25 1 25 
Self-Image 23 1 23 
Patterns of Interpersonal 
Relationship 22 1 22 
Internalization of Culture 3 9 3 
Sub-total 218 16 218 
Percent $1.1% 7.3% 
SOCIOCULTURAL FACTORS 
Beliefs 0 10 0 
Values 3 8 3 
Activity Patterns 26 0 26 
Family 29 0 29 
Education 26 0 26 
Peer Group 25 1 25 
Ethnic Group 11 0 11 
Class 6 6 6 
Territorial Group 22 0 22 
Economic System 18 1 18 
Government System 27 0 27 
Religious System 15 0 15 
Sub-total 208 26 208 
Percent h9»2% 11.85? 
(HAND TOTAL U26 k2 U26 
56 
and mother were discussed in 18 and 17 excerpts (8.6$ and 8.2$) 
respectively. A friend had the lowest frequency of occurrence, 
1 excerpt or 0.9$. These three persons, father, mother, and 
friend were rated less significant. 
As seen by the grand totals, the student was discussed in 
318 excerpts or 7ii»9$ and rated most significant by the rating 
scale. Other persons discussed, father, mother, family or parents 
and friends had considerably lower frequencies of occurrence and 
were rated by the rating scale as less significant. 
Table 3 - The location of each excerpt was represented by 
this table. The greatest number of excerpts for personality and 
socio-cultural factors were located in the agency's Referral 
for After-care Planning. There were 83 excerpts or 36.2$ related 
to personality factors and 66 excerpts or 31*7$ for socio-cultural 
factors. Referrals for After-care Planning rated significant in 
both factors; however, personality factors had the greater signi¬ 
ficance, percentage wise and numerically, (83 excerpts and 36.2$). 
The agency's Beginning Studies (intake process) ranked 
second in both factors. There were U8 excerpts or 20.0$ located 
in the Beginning Study under personality factors. According to 
the rating scale this location was less significant. The lowest 
frequency of occurrence for location of data under personality 
factors was the facè sheet, three excerpts or 1.1;$ and the rating 
was less significant. 
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TABLE 2 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS 
OF PERCENTAGE AS FOUND IN SELECTED RECORDS OF BOYS' 
VILLAGE JUNE I, 1962 TO MAY 31, 1963 BY 
NUMBER OF INCIDENTS OF PERSON DISCUSSED 
Family 
PERSONALITY FACTORS Or 
S F M Parents Friend Total 
Intellectual Potential 26 0 0 0 0 26 
Basic thruet, Drives, 
Instincts 22 1 0 k 0 27 
Physical Potential 28 0 0 0 0 28 
Physiological Functioning 18 1 1 2 0 22 
Identifiable Patterns 18 1 3 1 0 23 
Internal Organization 16 1 1 1 0 19 
Degree of Maturity 19 0 3 3 0 25 
Self-Image 19 1 1 2 0 23 
Patterns of Interpersonal 
Relationships 15 0 3 h 0 22 
Internalization of Cultur- 
ally Derived Belief, etc. 3 0 0 0 0 3 
Sub-total 18U 5 12 17 0 218 
Percent 81$ 2.3 5.5 7.8 o.h — 
SOCIO-CULTURAL FACTORS 
Beliefs 0 0 0 0 0 0 
Values 1 l 1 0 0 3 
A ctivity-Patterns 21 0 2 3 0 26 
Family 11 3 2 13 0 29 
Education 18 1 u 3 0 26 
Peer Group 25 0 0 0 0 25 
Ethnic Group 10 0 0 1 0 11 
Class 2 1 0 3 0 6 
Territorial Group 16 1 1 3 1 22 
Economic System 1 6 7 h 0 18 
Government System 20 5 0 2 0 27 
Religious System 9 0 0 6 0 15 
Sub-total 13U 18 17 38 1 208 
Percent 6k»9 8.6 8.2 18.2. 0.9 — 
GRAND TOTAL 318 23 29 55 1 U26 
Percent 7U.9 5-3 6.8 12.09 0.2 — 
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The 63 excerpts or 30.2$ located in the agency*s Beginning 
Studies under socio-cultural factors rated significant. Excerpts 
located in the psychiatric evaluations had the lowest frequency 
of occurrence (2 excerpts or 0.2$) and rated less significant. 
The grand totals for Referral fcr After-care Planning Xlfc7 
excerpts) and Beginning studies (CLUL excerpts ) place both locations 
within the significant rating with 3h»S and 26.0 respectively. 
The highest incidence of data obtained from the Referral 
for After-care Planning referred to basic thrust, drives, in¬ 
stincts, physical potential and self-image with 12 excerpts each 
under personality factors. Under socio-cultural factors, the high¬ 
est incidence of data obtained from the Referral for After-care 
Planning referred to peer group. 
Table 1* - Data in this table refered to the stage in agency 
contact when the excerpts were obtained. Prior to commitment there 
were a total of 13 excerpts (6.8$) fcr personality factors. Classi¬ 
fication (the agency’s intake process) accounted for 61 excerpts 
or 27,9% and 11*2 excerpts or 65*3$ were obtained during conmitment. 
Socio-cultural factors had 29 excerpts or 13.9$ prior to 
commitment. There were 102 excerpts (1*9.0$) during classification 
and 77 excerpts (37*0$) during the commitment. 
According to the rating scale the excerpts obtained during 
commitment (63.3$) were most significant for personality factors. 
The excerpts obtained during classification rated significant and 
excerpts prior to commitment were less significant. 
TABLE 3 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS OF PERCENTAGE AS FOUND 
IN SELECTED RECORDS OF BOYS' VILLAGE JUNE 1, 1962 TO MAY 31, 1963 
BY NUMBER OF INCIDENTS OF LOCATION OF DATA 
PERSONALITY FACTORS 
Intellectual Potential 





Degree of Maturity 
Self-Image 
Patterns of Interpersonal Relationships 
































0 0 5 0 8 1 11 1 26 
0 1 5 2 6 1 12 0 27 
3 0 8 1 2 0 12 2 28 
0 1 8 2 2 0 5 a 22 
0 1 7 3 3 1 6 2 23 
0 0 3 1 5 2 7 1 19 
0 a 1» U k 1 8 20 25 
0 2 5 1 3 0 12 0 23 
0 1 1 3 0 7 10 0 22 
0 0 2 0 1 0 0 0 3 
3 10 1»8 17 3h 13 83 10 218 
1.1» U.5 20.0 7.7 15.1 5.9 36.2 U.5 

















































Beliefs 0 0 0 0 0 0 0 0 0 
Values 0 0 2 0 0 0 0 0 3 
Activity-Patterns 2 2 9 2 1 1 7 2 26 
Family 2 3 9 3 1 0 11 0 29 
Education 1 1 9 3 0 1 11 0 26 
Peer Group 0 0 7 5 0 0 12 1 25 
Ethnie Group 11 0 0 0 0 0 0 0 
Class 0 0 1+ 0 0 0 2 0 6 
Territorial Group 9 0 7 5 0 0 1 0 22 
Economie System 0 0 7 3 0 0 8 0 18 
Government System 5 3 6 3 1 0 9 0 27 
Religious System 7 0 2 2 1 0 2 0 15 
Sub-total 37 9 63 26 1+ 2 61+ 3 208 
Percent 17.8 1+.3 30.2 12.5 1.9 0.2 30.7 1.1+ — 
GRAND TOTAL 1+0 19 111 h3 38 15 H+7 13 1+26 
Percent 9.3 1+.1+ 26.0 10.0 8.1+ 3.5 31+.5 3.0 
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Excerpts obtained during classification (h9»9%) and during 
commitment (37*0%) were significant for socio-cultural factors. 
Excerpts obtained prior to commitment (13*9$) were less significant. 
According to the grand totals, the highest frequency of occur¬ 
rence of excerpts (21? or $1 .1$) occurred during commitment and rated 
significant. The excerpts obtained prior to commitment (J4I4. or 10.3$) 
occurred less frequently and rated less significant. 
The highest incidence of data for personality factors referred 
to intellectual potential (21 excerpts) and basic thrust, drives, 
instincts (20 excerpts) while internalization of culturally derived 
belief, values, activity-patterns, norms had the lowest (1 excerpt). 
Territorial group (16 excerpts) and the family (13 excerpts ) 
had the greater number of excerpts for socio-cultural factors. Class, 
with 2 excerpts, had the lowest number of excerpts. 
Table $ - This table represented the frequency of occurrence 
of incidence for origin of data. 
Under personality factors, the agency social worker obtained 
the greater number of excerpts (138 or 61.1;$). This origin rated 
most significant. Nine excerpts were obtained by a discipline in 
another agency as the lowest number of excerpts. The 9 excerpts, 
or Ul.l$ rated less significant. The highest incidence of data referred 
to physical potential (22 excerpts) and internalization of beliefs, 
values, activity-patterns, norms had the lowest number of excerpts 
obtained by the agency social worker. There were 2 excerpts for the 
lowest number of excerpts obtained. 
TABLE 14 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS 
OF PERCENTAGE AS FOUND IN SELECTED RECORDS OF BOYS» 
VILLAGE JUNE 1, 1962 TO MAY 31, 1963 
BY NUMBER OF INCIDENTS OF STAGE 











Intellectual Potential 0 5 21 26 
Basic thrust, drive, instincts 2 5 20 27 
Physical Potential 1 ll 16 28 
Physiological Functioning 2 12 8 22 
Identifiable Patterns, etc. 2 8 13 23 
Internal Organization 1 4 14 19 
Degree of Maturity 3 6 16 25 
Self-Image 1 7 15 23 
Patterns of Interpersonal Relationships 3 1 18 22 
Internalization of Culturally Derived 
Beliefs, Values, etc. 0 2 1 3 
Sub-total 15 61 142 218 
Percent 6.8 27.9 65.3 — 
SOCIO-CULTURAL FACTORS 
Beliefs 0 0 0 0 
Values 0 2 1 3 
Activity-Pattern 3 9 14 26 
Family 3 13 13 29 
Education 3 11 12 26 
Peer Group 5 7 13 25 
Ethnic Group 1 10 0 11 
Class 0 4 2 6 
Territorial Group 5 16 1 22 
Economic System 2 8 8 18 
Government System 5 12 10 27 
Religious System 2 10 3 15 
Sub-total 29 102 77 208 
Percent 13.9 49.0 37.0 — 
GRAND TOTAL 44 163 219 426 
Percent 10.3 38.0 51.4 — 
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Of the 9 excerpts obtained by a discipline in another agency, 
the highest number of excerpts (3) refereed to patterns of inter¬ 
personal relationships and emotional expression related thereto. 
Basic thrust, drives, instincts, physical potential and identifi¬ 
able patterns developed for reacting to stress and restoring dynamic 
equilibrium had the lowest nunfcer of excerpts, 1 each. 
Under socio-cultural factors, the agency social worker obtained 
the greater number of excerpts (lii5 or 69.7$) and rated most signi- 
N. 
ficant. Of this number, the highest number related to the family, 
(21 excerpts) and values was the lowest with 3 excerpts. The social 
worker of another agency obtained a fewer number of excerpts (11 
or 5*2$ ) rated less significant. 
An interpretation of the grand totals revealed that the agency 
social worker obtained the highest number of excerpts (283 or 66.6$) 
and rated as most significant. The social worker of another agency- 
obtained the lowest number of excerpts (23 or 5*3$) and rated less 
significant. 
Table 6 - The table presents the source of data by the number 
of excerpts found, or more specifically, from whom was data obtained. 
The social worker's observations or impressions had the greatest 
number of excerpts (89 or 1*0.8$) under personality factors and rated 
significant. The most frequent number of excerpts referred to phy¬ 
sical potential (19 excerpts). The lowest number of excerpts were 
obtained from tests measurements (5l excerpts or 21.5$) and rated 
less significant. Intellectual potential had the highest number of 
TABLE 5 
FREQUENCE OF OCCURRENCE OF ASSESSMENT FACTORS BT INCIDENTS OF PERCENTAGE 
AS FOUND IN SELECTED RECORDS OF BOTS' VILLAGE JUNE 1, 1962 














Intellectual Potential 15 0 11 0 26 
Basic thrusts, drives, instincts 18 1 7 1 27 
Physical Potential 22 0 5 1 28 
Physiological Functioning 36 1 5 0 22 
Identifiable Patterns lit 2 6 1 23 
Internal Organization of Personality 10 0 8 1 19 
Degree of Maturity 13 5 5 2 25 
Sglf-Image 17 3 3 0 23 
Patterns of Interpersonal Relationships 11 0 8 3 22 












TABLE 5 - Continued 
Agency 












Beliefs 0 0 0 0 0 
Values 3 0 0 0 3 
Activity Patterns 19 1 3 3 26 
Family 21 1* 2 2 29 
Education 20 2 1 3 26 
Peer Group 19 0 1 5 25 
Ethnic Group 5 0 5 1 11 
Class 6 0 0 0 6 
Territorial Groups 12 0 5 5 22 
Economic System 15 2 0 l 18 
Government System 15 1 3 8 27 
Religious System 10 1 1* 0 15 
Sub-total 11*5 11 21* 28 208 
Percent 69.7 5.2 11.5 13.1* 
GRAND TOTAL 283 23 83 37 1*26 
Percent 66.6 5.3 19.1* 8.9 
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excerpts (ll;) for this source. Physical potential and physiological 
functioning (2 excerpts each) had the lowest number of excerpts for 
the source* tests and measurements. 
Under socio-cultural factors, the highest incidence of data 
were obtained from personal documents (this included the student’s 
personal record from the court, physician and other agencies). 
There were 61; excerpts (30.7$) obtained from this source; therefore it 
rated as most significant. The government system had the largest 
number of excerpts (21) for the source. Education had 2 excerpts 
and was the lowest number obtained. 
The grand totals revealed the hi^iest number of excerpts 
(121 excdrpts or 28.1;$) were obtained from the social worker’s obser¬ 
vations or impressions and rated as significant. The lowest number 
of excerpts (3h or 7.9$) were obtained from other persons (non-pro¬ 
fessional). This group included, in most instances, parents or other 
relatives of the student. The excerpts obtained from other persons 
rated less significant. 
Table 7 - This table represented the number of sources of data 
found in each excerpt obtained. 
There was one source of information for each excerpt (218 sources 
or 51.1$) under personality factors and rated as most significant. 
Socio-cultural factors had one source of information for each excerpt 
(208 sources of U9.2$) and rated as significant. A grand total of 
U26 sources of information far both factors (personality and socio¬ 
cultural) were obtained. 
TABLE 6 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS OF PERCENTAGE 
AS FOUND IN SELECTED RECORDS OF BOYS' VILLAGE JUNE 1, 1962 TO 
MAY 31, 1963 BY NUMBER OF INCIDENTS OF SOURCE OF DATA 













Basic thrusts, drives, 
2 1 0 lk 8 1 26 
Instincts 5 1 1 7 11 22 27 
Physical Potential 3 1 2 2 19 1 28 
Physiological Functioning 0 h 6 2 5 $2 22 
Identifiable Patterns l 1 1 h 13 3 20 
Internal Organization 3 0 1 7 7 1 19 
Degree of Maturity 2 1 1 5 13 3 25 
Self-Image 
Patterns of Interpersonal 
11 2 0 3 2 23 
Relationships 1 h 1 7 8 1 22 
Internalization of Culture 1 1 1 0 0 0 3 
Sub-total 29 16 1U 51 89 19 218 
Percent 13.3 7.3 5.1i 21.5 1|0.8 8,7 














Beliefs 0 0 0 0 0 0 0 
Values 3 0 0 0 0 0 3 
Activity Patterns 1» 3 7 2 8 2 26 
Family 10 k k 1 7 3 29 
Education 11 k 2 0 3 6 26 
Peer Group 6 1 6 11 0 1 25 
Ethnie Group 0 0 0 0 10 1 11 
Class 0 0 k 0 2 0 6 
Territorial Group 8 0 13 0 0 1 22 
Economie Group 5 5 7 0 0 1 18 
Government System 2 1 21 0 0 3 27 
Religious System 10 0 0 2 2 1 15 
Sub-total 59 18 61» 16 32 19 208 
Percent 28.3 8.6 30.7 7.6 15.3 9.1 
GRAND TOTA^g 
3k 78 67 121 38 U26 
Percent 21.1 7.9 18.3 15*7 28.U 8.9 
TABLE 7 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS 
OF PERCENTAGE AS FOUND IN SELECTED RECORDS OF BOYS* 
VILLAGE JUNE 1, 1962 TO MAY 31, 1963 BY 
NUMBER OF INCIDENTS OF BREADTH OF DATA 
PERSONALITY FACTORS 
Number of Sources 
One If*© Three Total 
Intellectual Potential 26 0 0 26 
Basic thrust, drives, instincts 27 0 0 27 
Physical Potential 28 0 0 28 
Physiological Functioning 22 0 9 22 
Identifiable Patterns 23 0 0 23 
Internal Organization 19 0 0 19 
Degree of Maturity 25 0 0 25 
Self-Image 23 0 0 23 
Patterns of Interpersonal 
Relationships 22 0 0 22 
Internalization of Culturally 
Derived Belief, Values, etc. 3 0 0 3 
Sub-total 218 0 0 218 
Percent 51.1* 0 0 
SOCIO-CULTURAL FACTORS 
Beliefs 0 0 0 0 
Values 3 0 0 3 
Activity Pattern 26 0 0 26 
Family 29 0 0 29 
Education 26 0 0 26 
Peer Group 25 0 0 25 
Ethnic Group 11 0 0 11 
Class 6 0 0 6 
Territorial Group 22 0 0 22 
Economic System 18 0 0 18 
Government System 27 0 0 27 
Religious System 15 0 0 15 
Sub-total 208 0 0 208 
Percent 1*9.2 0 0 
GRAND TOTAL 1*26 0 0 1*26 
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Table 8 - The table presented an explanation about the fact 
obtained, e.g. whether the excerpt was datum only, interpretation 
only or datum plus interpretation. 
The greatest number of excerpts (ll|)| or 66.0%) under personals 
ity factors were interpretation only and rated most significant . 
The highest number of excerpts (22 excerpts) referred to self-image. 
The lowest number (3 excerpts) referred to internalization of cul¬ 
turally derived beliefs, values, activity-patterns and norms. 
The lowest number of excerpts (32 or ll*.6$) under personality 
factors were datum plus interpretation which rated less significant. 
There were 9 excerpts which referred to physical potential and 1 
excerpt each related to identifiable patterns developed for reacting 
to stress and restoring dynamic equilibrium and self-image. 
Datum only had the highest number of excerpts (11*0 or 69.2$) 
under socio-cultural factors and rated most significant. Govern¬ 
ment system had the largest number of excerpts (26) and 1 excerpt 
for values was the lowest number for datum only. 
Under socio-cultural factors, datum plus interpretation had 
the lowest number of excerpts (8 or 3.8$) and rated less signifi¬ 
cant. Activity-patterns had the highest number of excerpts (3) and 
1 excerpt each for values, family, education, peer group and relig¬ 
ious system had the lowest number of excerpts for datum plus inter¬ 
pretation. 
The grand totals revealed that interpretation only had the 
highest number of excerpts ( 20U or 1*7.8$) and rated significant. 
Datum plus interpretation had the lowest number of excerpts (1*0 or 
9.1$) and rated less significant. 
TABLE 8 
FREQUENCY OF OCCURRENCE OF ASSESSMENT FACTORS BY INCIDENTS OF 
PERCENTAGE AS FOUND IN SELECTED RECORDS OF BOYS «VILLAGE 
JUNE 1, 1962 TO MAY 31, 1963 BY NUMBER OF 
INCIDENTS OF DATUM OR INTERPRETATION 










Basic thrust, drives, 
12 12 It 26 
instincts 3 19 5 27 
Physical Potential ID 9 9 28 
Physiological Functioning 10 7 5 22 
Identifiable Patterns 2 20 1 23 
Internal Organization 2 13 1* 19 
Degree of Maturity 2 21 2 25 
Self-Image 
Patterns of Interpersonal 
0 22 1 23 
Relationships 1 18 3 22 
Internalization of Culture 0 3 0 3 
Sub-total 1*2 11*1* 32 218 
Percent 19.2 66.0 ll*.6 
SOCIO-CULTURAL FACTORS 
Beliefs 0 0 0 0 
Values 1 1 1 3 
Activity Patterns 7 16 3 26 
Family 18 10 1 29 
Education 18 7 1 26 
Peer Group 8 16 1 25 
Ethnic Group 11 0 0 11 
Class 2 1* 0 6 
Territorial Group 21 1 0 22 
Economic System 18 0 0 18 
Government System 26 1 0 27 
Religious System 10 h 1 15 
Sub-total 11*0 60 8 208 
Percent 69.2 28.8 3.8 
(HAND TOTAL 182 201* ho 1*26 
Percent 1*2.7 1*7.8 9.1 
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CHAPTER k 
SUMMARY AND CONCLUSIONS 
The study was designed to test the model for the assessment 
of social functioning and determine the degree of correspondence 
between the field work agencies' assessment information and the fac¬ 
tors in the assessment model. The model was prepared by the Human 
Growth and Behavior and Research Committees. Assessment has been 
defined as the "identification and evaluation of those social and 
individual factors in the client's role performance which makes for 
dysfunction, as well as those which constitute assets and potentiali¬ 
ties."^ 
A review of the literature depicts the agreement of social work 
writers that assessment is important to the field. Further, there is 
need for a model or a conceptual scheme to be used by the social work¬ 
er as he attempts to understand individuals with idiom he is working. 
Recognition is given to the various terms used in practice. Elements 
of assessment are used by each social work method. 
During the six months block placement, an attempt was made to 
ascertain the degree of correspondence between assessment information 




obtained from records of the Boys' Village of Maryland and the factors 
of the model. 
A summary of the findings would appear to give a significant 
degree of support for most factors in the model. A total of 1*26 
excerpts were obtained for the two factors of the assessment model. 
There were 218 excerpts, or 51.1%, obtained for personality factors. 
According to the rating scale, personality factors rated significant. 
In terms of the assessment model, the ten records studied had 
a high frequency of occurrence for excerpts under personality factors 
relating to the following items: physical potentials (28 excerpts 
or 12.8%), basic thrust, drives, instincts (27 excerpts or 12.U%), 
intellectual potentials (26 excerpts or 11.9%), and degree of matur¬ 
ity (25 excerpts or 11.U%. These items rated most significant and 
appeared to have a most significant degree of support for the items 
in the model. Five items had a lower frequency of occurrence and 
rated significant and appeared to be in support of the model. These 
were: self-image (23 excerpts or 10.5%)» physiological functioning 
(22 excerpts or 10.0%), ego functioning (identifiable patterns de¬ 
veloped far reacting to stress and restoring dynamic equilibrium - 
23 excerpts or 10.5% - and internal organization of culturally de¬ 
rived beliefs, values, activity-patterns and norms had the lowest 
frequency of occurrence and rated less significant with 3 excerpts 
or 1.3%. 
There was a high frequency of occurrence for the following 
items under socio-cultural factors: activity patterns and educa¬ 
tion (26 excerpts or 12.5% respectively), family (29 excerpts or 
7U 
13*9%)t government (27 excerpts or 12.9$)> and peer group (25 excerpts 
or 32.0$). These items rated most significant and appeared to be in 
support of the model* Excerpts for the following three items had a 
lower frequency of occurrence and rated significants territorial 
group (22 excerpts or 10.5$), economic system (18 excerpts or 8*6$ 
and religious system (15 excerpts or 7*2$). These items appeared to 
support the model. Values, ethnic group and class had the lowest 
frequency of occurrence (3, 11 and 6 excerpts or l.U$, 5*2$ and 2.6$ 
respectively) and rated less significant. The researcher was unable 
to obtain aiy data regarding beliefs; therefore, this item, according 
to the rating scale, would rate less significant. 
The student with 318 excerpts or 7U*9$ rated most significant 
as the person discussed in both factors but was discussed more under 
personality factors. There were US incidents regarding the student's 
family or parents in both factors -which rated significant* 
The greatest amount of the data were located in the agency's 
Referral for After-care Planning as compared with any other source 
of data. From the number of incidents obtained (11*7 excerpts or 3U*5$)> 
the Referral rated significant. The Beginning Study was second in 
the amount of data obtained — 113 excerpts or 26*5$- 
More data were obtained during commitment (219 excerpts or 
5l*li$) as compared with the classification phase of the training 
school experience. The Boys' Village social worker obtained the great¬ 
est amount of data (283 excerpts or 66.6$) for both factors. The 
social worker's observation cr impressions were the highest source of 
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data, 121 excerpts or 28.1$. 
Further analysis revealed that the data were from one source 
and there were mare excerpts, 20b or U7.8$, which rated significant 
related to interpretation only. 
Data were obtained for 21 of the 22 items on the assessment model. 
The findings seem to suggest that the Boys’ Village social worker 
utilizes assessment information found in the assessment model in re¬ 
education of the delinquent youth. This was revealed by the high 
frequency of occurrence of certain items within the factors where 
the bulk of data was found. These findings revealed that there was 
a definite correspondence between assessment information obtained 
by Boys’ Village of Maryland and the factors in the assessment model. 
In view of the findings presented in this study, it may be 
stated that there was a significant degree of support for the factors 
in the model as proposed in this study. The findings appeared to 
suggest the fact that certain factors were more significant than 





ASSESSMENT^ SOCIAL FUNCTIONING: TENTATIVE MODEL 
Personality Factors Social Functioning (role performance) 
In Social Situations 
So cio-Cultural Factors 
A. Innate or Genetic Potential 
1, Intellectual potential 
(Intelligence) 
2, Basic thrust, drives, 
instincts 
3, Physical potential 
B. Physiological Functioning 
C. Ego Functioning (intra¬ 
psychic adjustment) 
1. Identifiable patterns for 
reacting to stress and re¬ 
storing dynamic equili¬ 
brium. 
2. Internal organization of 
the personality . 
D. Degree of maturity 
E. Self-image 
F. Patterns of Interpersonal Re¬ 
lationship and Emotional 
Expression Related thereto, 
G. Internalizations of culturally 
derived beliefs, values, 
norms, activity-patterns, and 
Adequate role performance requires: 
1. Action consistent with system 
norms and goals, 
2. The necessary skills in role tasks 
and interpersonal relationships. 
3. The necessary intrapersonal organs 
ization. 
k- Self and other(s) satisfactions 
A. Culture 
1. Beliefs) gpnVinl 





2. Education System 
3. Peer group 
i|. Ethnic group 
f>. Class 
6. Territorial group 
7. Economic System 
8. Governmental 
System 
9. Religious System 
the feelings appropriate for «Assessment: the identification and evaluation of those socio-cultural 
each. and individual factors in role performance which make for speiâll 




NOTE: ALL INFORMATION ON THE SCHEDULE SHOULD BE CONSIDERED 
CONFIDENTIAL. 
1. Read each question carefully and folloir instructions on this sheet. 
2. Every item in the schedule must be checked. Do not leave any 
question unanswered. If there is no information, indicate by 
answering "no information,n "unknown, " etc. If there are no 
excerpts for a given factor, this is shown by zero in the 
"Incidence" column. 
3. Write legibly. Be sure to use either a Number 2 lead pencil, ball 
point pen, or typewriter. The object is to keep the work neat 
and dear. If a typewriter is used, please re-staple forms wheh 
they are completed. 
U. Read the concepts and definitions carefully before attempting 
to complete each it on on the schedule. 
5. After reading the record several time% until you are thoroughly 
familiar with its contents, work on one item at a time, i.e., 
select the 3 excerpts for "Intellectual Potential," then the 
3 excerpts for "Basic Drives, " and so on. 
6. Check the completed schedule to be sure all questions have been 
answered. 
SPECIFIC INSTRUCTIONS: 
1. The schedule is to contain all excerpts relating to any factor 
up to three. The student is urged to look fcr and insert those 
excerpts which are most meaningful in terms of the clientes 
social functioning. For example','' under "Ethnic Group,*1 a client's 
feeling regarding membership in a group gives better data con¬ 
cerning social functioning than a mere statement of membership. 
Similarly, feelings regarding a religious system or about divinity 
has more meaning than church affiliation itself. The same coul d 
be said of family functioning as compared to the number of persons 
in a family. E&cerpts of this kind give a sound basis for classi¬ 
fication of content in analyzing the data. 
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2. With reference to the item on the face sheet, "Nature of the 
problem," this does not have to be an excerpt. The student 
should consider the problem(s) as seen by the referral source, 
the client, the worker at the time the case was opened, as well 
as problems seen while the case was carried, and then work out 
* summary statement of this material. The statement should be 
specific enough:to individualize the client. 
3. Do not write in any other space except that provided on the 
schedule. When space has been exhausted, indicate that the 
material is to be continued, and continue on separate sheets. 
Be sure to include the following on the separate sheets 
(1) code number of record; (2) Number of continued item. 
(e. g. A2). 
U* Include only excerpts pertinent to the question asked. An 
excerpt is a direct quotation of any length from the record. 
In some instances you may paraphrase. Paraphrases should be 
included in brackets for clarity. Anything that is not a 
direct quotation should be put in brackets. Do not para¬ 
phrase the excerpt itself. Paraphrases may be used to clari¬ 
fy the excerpt, e.g., the insertion of the client and -the worker 
etc. 
ï>. If the student feels that a certain excerpt could be cited under 
two items on the schedule with equal propriety, the excerpt 
should be copied under the first item on the schedule, followed 
by the notation in brackets . 
6. If whole sentences are not quoted, be sure to use three periods 
(...) to indicate the omission of part of a quote. Four periods 
(....) are used if omissions are made at the end of a sentence. 
7* It is frequently not obvious ihy an excdrpt has been placed under 
a given factor. Indicate in brackets your thinking on which 
you based your classification, e.g., the case context. 
8. Case record material needs to be interpreted as to content in 
order to determine under which item it should be entered on 
the schedule. For example, "Diagnosis" may relate to physical 
potential, physiological functioning, ego functioning etc. 
9. The definitions are phrased to connote a positive datum of some 
kind, but entries are required also for negatively expressed 
data, e.g., "no significant physical abnormalities have been 
noted." 
10; Although a "key client" needs to be chosen if a record concerns 
a family or group, the excerpts may deal with information about 
this client and also about other significant persons in the 
situation. 
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11* Use the "Instructions for Analysis of Schedule Content" to 
ascertain the needed information fcr analysis of the excerpt* 
Classification of Content is to be entered following the 
excërpt. Points 2-9 are to be entered in the relevant column 
on the right-hand portion of the schedule* 
12* If is suggested that the student record his excerpts under 
beliefs, values, and activity patterns, and then consider 
whether there are evidences of internalization of these which 
should be included in personality factor "Gn* There should 
be no entries under the latter if there are no entries under 
beliefs, values or activity patterns. On the other hand, 
the excerpts under Internalization may be different excerpts 
from those shown Tinder the socio-cultural factors. 
APPENDIX C 
ASSESSMENT SCHEDULE 
Identifying Informal! on 
Name of Agency: Name of Student 
Social Work Method and 
Field of Practice: Date Schedule Completed^ 
Agency Staff Member:  
Case 
Code number of record: 
Client's sex: 
Dates of case duration 
and client's age: 






(Place asterisk (#) before the period (s) used in this schedule.) 






























1. Personality Factors 
A. Innate or Genetic Potential 
1. Intellectual Potential: The degree of adequacy to function 
(a) in situations that require the use of the following mental 
activities: percéption, i.e., conscious awareness of the 
relationship between events and/or objects. 
(b) the ability to deal with and use symbols. 
(c) the overall ability to mobolize resources of the environment 
and experiences into the services of a variety of goals 
(problem solving). 
(d) that which can be measured by an IQ test* 
2. Basic thrust, drives, instincts: Tendencies present or 
incipient at birth, to respons to certain stimuli or 
situations; the innate propensity to satisfy basic 
needs, e.g., food, shelter, love, security* 
3* Physical Potential: General physical structure, size, skeleton 
and masculature; racial characteristics; bodily proportions. 
B. Physiological Functioning: A description of bodily function, 
normal and abnormal, health or illness according to the stage 
of development and effect it has on social functioning* 
C. Ego Functioning (intra-psychic adjustment): 
1. Identifiabld patterns developed for reacting to stress and 
resioring dynamic equilibrium, e. g., adaptive or defense 
mechanisms, e.g. repression, sublimation, denial, displace¬ 
ment, regression, reaction-foimation, etc* 
2. Internal Organization of ihe Personality: The degree of 
organization of parts of personality such as id, super-ego, 
and ego into a whole; personality integration, e.g. flexi¬ 
bility, vs rigidity of ego function, capacity for growth. 
D. Degree of Maturity: The extent of social, emotional, intellectual 
and physical development toward maximum potential, defined by 
society on the basis of norms far various age levels and reflected 
by one’s role performance and/or behavior pattern* 
E. Self-Image: The dynamic evaluation of oneself, mostly derived 
from the action and speech of those who directly affest us* 
It encompasses the attitudes of others toward the self, and the 
self’s responses toward these attitudes. It is composed of 
unconscious, preconscious and conscious material. 
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F. Patterns of Interpersonal Relation shins an d Emotional Expression 
thereto:The reciprocal relationships between individuals in 
social situation and the resulting, reactions, e.g., acceptance, 
rejection, permissiveness, control, spontaneity, flexibility, 
rigidity, love, hate, domination, submission dependence, inde¬ 
pendence, etc. 
II. Socio-Cultural Factors 
A. Culture 
1. Belief Prevailing attitude or conviction derived from the 
culturej acceptance of something as true, by reason of senti¬ 
ment or rational conviction raîther than positive knowledge. 
2. Valueî The believed capacity of aiy object to satisfy a human 
desire, any objéct (or state of affairs, intangible ideal) 
of interest. Social values are those which are commonly internal¬ 
ized by members of the system or sub-system to which members 
conform in their behavior. 
3. Activity-Pattern: Standardized way of behaving under certain 
stimuli or in certain interactional situation, which is 
accepted or regulated by the group or culture. 
B. Sub-Systems (Social Structure and Dynamics) 
T. Family: A social group composed of parents, children, and 
other relatives in which affection and responsibility 
are shared. 
2. Education System: The Social organization directed toward 
the realization of the socially accepted values by means 
of training in knowledge, attitudes, and general and special¬ 
ized skills. 
3. Peer Group: A group whose members have similar character¬ 
istics as to age, sex, etc. e.g., friendship groups, cliques, 
gangs. 
i*. Ethnic Group: A group of people who have a distinct culture 
or racial heredity or both; a group which is normally 
endogamous, membership being based on biological or cultural 
characteristics and traditions. 
$• Class: A horizontal social group organized in a stratified 
hierarchy of relationships. 
6. Territorial Group: A locality group which had developed 
sufficient social organization and cultural unity to be 
considered a regional community. 
8f> 
7. Economic System: A system concerned -with the creation and distri¬ 
bution of valued goods and services, e.g., employment and 
occupation. 
8. Governmental System. The organization of power for the control 
of a state, community or common interest; the fora of adminis¬ 
tration by -which a community is controlled; governmental units, 
e. g. courts, police, various foras of government and political 
parties. 
9. Religious System: The system which is concerned with symbols, 
doctrines, beliefs, attitudes, behavior patterns and systems of 
ideas about man, the universe, and divine objects, and -which is 
usually organized through association. 
APPENDIX E 
Instructions For 
ANALYSIS OF SCHEDULE CONTENT 
The following points are to be applied to each item on the schedule: 
1. Classification of Content. This must be worked out by each student ; 
the following are illustrations: 
Physical Potential - bodily build, features, height, teeth, etc. 
Intellectual Potential - I. Q; classification (e.g. mildly retarded, 
normal, superior)} social adjustment; cause of condition (congenital 
cerebral defect). 
Internal Organization of the Personality - discussion of ego or id or 
superego; 2 or 3 of the above; personality integration; flexibility- 
rigidity. 
Self-Image - does the information describe a partial ("I'm not a good 
father* or a total (I'm unworthy") aspect of the person? 







a. Number of Excerpts b. No data 
Person Discussed in the Excerpt, e.g. client, relative(ipecify 
relationship to client). 
Location of Excerpt in Record 
a. Face sheet 
b. Narrative record 




g. Other (identify) 
Stage in Agency Contact when information was Obtained, e.g. during 
intake process, early, Date, etc. 
Origin of Data (information obtained by) 
a. Social worker in own agency 
b. Social worker in other agency 
c. Other discipline in own agency; identify discipline; 
d Other discipline in other agencyj. identify discipline; identify 
kind of agency 
e. Unknown 
Source of Data (data obtained from) 
a. Client d. 
b. Other person (non-professional^ 
c. Personal document (letter, diary, etc.) 
Breadth of Data (number of sources of 
information) • 
Measurements, e.g. test 
of vision, intelligence, 
aptitude, personality. 
Observation or impression 
of social worker 
86 
87 
9* Datum or Interpretation 
a. Datum only, e.g., "he is an only child.” 
b. Interpretation only, e.g., "he projects these feelings on 
his mother." 
c. Datum plus interpretation, e.g., "he excels in his studies, 
to compensate for feelings of weakness." 
d. Cannot be classified. 
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